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DEDICATION 

When I received this project several years ago from the Two-Year Committee, I 
thought that I would just be editing a document finished by my predecessors. The 
copy I received has helped me to enhance the honors program here at South 
Florida Community College and has generally been full of ideas more mature and 
inventive than my own. It was not completed, however. Therefore, I accepted the 
challenge of finishing the manuscript. 

This monograph is not intended to be all things to those in need. Some have 
wanted a monograph to establish the two-year college constituency of the 
National Collegiate Honors Council (NCHC). Others have wanted a mono- 
graph that defines exact and detailed guidelines for how honors in the two-year 
college should be done. What readers will get is an idea book for two-year insti- 
tutions thinking of adding an honors program to their list of academic offer- 
ings. In this arena, it contains good ideas, and I think many people at two-year 
institutions (and perhaps others) will find a benefit from perusing these pages. 

I have many, many people to thank. Herald Kane of the San Diego 
Community College District needs his moment in the sun for allowing me to vol- 
unteer to “finish editing this project, ” and I hope this small tome finds him 
healthy and wealthy ( wisdom being quite out of bounds for both of us). I also 
thank Bill Senior of Broward Community College for allowing NCHC’s 
Publications Board and me to use and to expand a bibliography he published in 

National Honors Report a few years ago. Thanks, Bill! I also wish to men- 
tion those who wrote the original pieces that went into this manuscript; full of 
ideas and drive, these people should have stars in their crowns. I was able to get 
several readers for the initial drafts of this work, and great thanks go to Eddie 
Weller and Norm Weiner for their diligent efforts. Special thanks to Jeff Portnoy. 
Thanks finally to the Two-Year Committee and the NCHC Publications Board 
for their trust and patience. 

Cheers! 

Theresa A. James, Ph.D. 

South Florida Community College 
Avon Park, FL 
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INTRODUCTION 

Only twenty-five or so years ago, as the 1980’s began, the National 
Collegiate Honors Council (NCHC) Standing Committee on the Two- 
Year Colleges was dissolved for lack of participation from junior/ com- 
munity colleges. National surveys had shown that fewer than 10% of 
two-year institutions had honors programs and indicated no general 
agreement that they were even desirable. Much of the educational lead- 
ership in the country, including many in the community college hier- 
archy, relegated the two-year colleges to a permanent role of develop- 
mental, occupational, and continuing adult education. 

That most socially sensitive and responsive component in higher 
education rebounded, however, with vigor and determination. 
Especially resilient and resourceful in the face of huge enrollment 
increases, budget shortfalls occasioned by difficult economic times and 
little political power, and a radical shift in student demographics, the 
two-year college found strength and inspiration in the very breadth of 
its comprehensive mission. Creative new programs appeared to balance 
the traditional, established programs. 

The NCHC monograph Honors in the Two-Year College first appeared 
in 1983. By the mid 1980’s, groups of community college representa- 
tives met, often outside the mainstream of academic times and places, 
and sometimes with interested colleagues from the university sector, to 
develop strategies for designing, funding, and managing honors cur- 
ricula and full honors programs. The success of honors students after 
transfer to the university or in the workplace was becoming increasingly 
clear, not least to the students themselves. 

Spurred by student and faculty enthusiasm for their classroom expe- 
rience and aided by positive evaluations and a thirst for recognition 
and higher institutional profiles by administrations and elected gov- 
erning boards, two-year honors programs burgeoned in the 1990’s. 
Networking among institutions at regional and national conferences 
and the steadily increasing use of electronic communication pathways 
have spread information and support to these new programs. Consortia 
of honors-sensitive institutions have sprung up in many states (the 
Honors Transfer Council of California now numbers over forty col- 
leges), and honors transfer agreements and alliances with four-year 
institutions are increasingly common. 

The current institutional roster of NCHC reveals a two-year college 
institutional membership of 123 in a base of 773 institutional members; 
this total number includes the two-year programs. While these statistics 
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do not indicate the additional professional memberships held by direc- 
tors, deans, faculty, and students as individuals, they do indicate that 
the two-year institutional memberships constitute, at minimum, sixteen 
percent of the membership. Two-year colleges are fully represented on 
regional and national committees, and the landmark NCHC document 
“Basic Guidelines of a Fully Developed Honors Program” includes 
phraseology specifically inclusive of community college programs. One 
NCHC president, Ron Link of Miami-Dade College, in the 1990’s was a 
community college honors director. 

The trajectory of honors in the two-year program into a recognized 
position of leadership in American higher education continues as 
both its internal constituency and an increasing circle of supporters 
work together to increase access to affordable, high-quality education. 
In light of the rising level of excitement about honors programs at the 
two-year institution, the revitalized Two-Year College Committee of 
the NCHC is presenting this volume as an informational and descrip- 
tive guide for prospective programs and those contemplating changes 
or growth. 

This volume is first and foremost an idea book, and as such aspires 
to provide a useful description of the many options available to hon- 
ors education for the several audiences who, as a matter of course, 
may become stakeholders in the operation of a two-year college hon- 
ors program: 

• directors of beginning or developing programs, concerned with 
options for planning, implementing, managing, evaluating, and 
reporting; 

• members of honors committees, seeking to bring wisdom and clear 
counsel to discussions of new possibilities and difficult issues; 

• academic officers of a college, charged with overseeing a program 
and balancing its particular concerns with those of the total instruc- 
tional program of an institution; 

• senior administrators, college presidents, chancellors/ superinten- 
dents, and appointed or publicly elected trustees, who develop and 
monitor the image of an institution in the broader community it 
serves; 

• classroom faculty and their students, who may be enriched by a deep- 
er understanding of their options; 

• academic counselors and staff within and outside of a program, who 
weave the fabric of support services that engender student self-con- 
fidence and a commitment to succeed; 
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• four-year college honors directors, admissions officers, and student 
service officials, who may be seeking ways to mediate the transfer of 
honors students to their institutions, especially to their own honors 
programs; 

• external evaluators, consultants, or regional accreditation represen- 
tatives, who perform their functions periodically by institutional invi- 
tation or by state mandate for systematic college-wide program 
review. 

Beyond their need for initial suggestions about starting a successful 
honors program at their home institutions, readers may consider the 
author’s full and various descriptions as an invitation to lift their eyes 
toward the horizon, to envision a full program that will truly serve the 
needs of the institution. This work also acquaints the audience with a 
selection of key examples that will aid an embryonic program in the 
sometimes onerous birthing process. 

Especially in the next chapter, “Designing an ffonors Program,” 
information abounds about alternative approaches to honors program 
design and management, even at very similar colleges. At the very least 
it helps readers appreciate the classic NCffC admonition: “No one 
model of an honors program can be superimposed on all ... institu- 
tions” (NCHC “Characteristics” Appendix A) . From the simple realiza- 
tion that one is not expected to consider descriptions as prescriptions can 
come the freedom and confidence to create a program that uniquely 
fits one’s own institution, even if it fits no other. 

The handbook closes with several appendices that list some useful 
research about honors, including a sample honors retreat and model 
honors contracts. The last appendix holds a bibliography of works in 
honors that combines a previously published bibliography by William 
A. Senior of Broward Community College with articles and mono- 
graphs published by NCHC since Senior’s work appeared. 
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CHAPTER ONE 

DESIGNING AN HONORS PROGRAM 

No set of rules for designing an ffonors program exists. Each college 
must choose its own objectives, procedure, sequence, personnel, cur- 
riculum, and students. Among the many successful honors programs in 
two-year colleges, however, some similar components and stages exist. 
Those components in their many variations will be identified and dis- 
cussed, and while the terms and vocabulary used here are familiar, each 
institution may decide on its own internal job titles, descriptions, and 
organization. The success in starting a program is more dependent 
upon the vision and commitment of the initiator (s) than upon the 
selection and sequence of steps. 

The first stage is often the recognition of the need for an honors 
program. When an institution becomes interested in starting a pro- 
gram, one person or group of people will often lead the way, investi- 
gating options and benefits to the school and its students. What this 
may mean is that one of the first steps will be the selection of an hon- 
ors director. 

Because of its connection with the transfer function of the college 
and its emphasis on curricular excellence, an honors program must be 
at the very heart of the mission of the comprehensive community col- 
lege. Because of this centrality of mission, the National Collegiate 
Honors Council (NCHC) recommends that the director of the honors 
program report to the chief academic officer of the college. If the pro- 
gram is to maintain a truly institution-wide focus, the person adminis- 
tratively responsible for the program needs to be in a position of suffi- 
cient authority and vision to help bring to realization the full promise 
of the honors program. 

Since the program deals with students, faculty, and the instructional 
curriculum, the designers of the honors program may need to look to 
the faculty for their director. Indeed, directors may need to be faculty 
members of significant academic standing at the college. Such an aca- 
demic has a high probability of having the needed experience to suc- 
ceed as an honors director and maintain the respect of peers and the 
administration. In addition, a director will need to be as articulate, sen- 
sitive, and well organized as any manager at the college. The honors 
directors’ external tasks will be wide and far ranging, for they will need 
to contact high school personnel, parents of students in high school, 
faculty and administrators of four-year colleges and universities, and 
community leaders who may be donors to the college’s foundation. 
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Within the honors program, the director relates on a daily basis with 
honors faculty and students and can have a profound effect on the 
nature of the honors experience. Although directors may not have full 
control over personnel decisions, they will, in coordination with others, 
probably wield great influence over hiring by communicating the 
design of the program and clarifying its personnel needs. Therefore, 
they will need a good deal of savvy in dealing with diverse instructional 
departments and in negotiating with department chairs or division 
deans for the proper mix of honors courses and opportunities. 

While support from senior administrators and the governing board 
of the institution is absolutely required, it is also essential that the fac- 
ulty of the college and faculty leadership be intimately involved in the 
program. Since an honors program is inUicately woven into instruc- 
tional curricula, grassroots participation from the faculty is important. 
Taking the need for wide support into account, the honors director will 
almost immediately need an honors committee, usually made up of fac- 
ulty, staff members, students, and administrators, and often intimately 
involved with the construction of the program. While different schools 
will need different skills from these leaders and will afford them differ- 
ent levels of authority, most will find that people of vision who are com- 
mitted to education, to students, and to academic excellence and 
integrity, and who have superior management skills will serve best. The 
honors committee may be either advisory or policy making. If the com- 
mittee is advisory, then its role is to offer recommendations, which the 
director can either accept or reject. If the committee is policy making, 
then it will be involved in setting the direction of the program. 

The main concern for both director and committee, initially, will be 
to research other honors programs. Knowing the literature from such 
well-known national organizations as the NCHC and Phi Theta Kappa, 
the International Honors Society of the Two-Year College, and from 
the promotional and curricular material from other institutions, simi- 
lar in size, mission, and complexity, the researchers will not need to 
invent an honors program from the ground up. NCHC and Phi Theta 
Kappa are especially eager to share ideas that have worked in the past 
and to send helpful material, including a list of trained consultants and 
evaluators. Researchers will also find that other schools have addressed 
the curricular and organizational issues they face. In addition to 
researching organizations and institutions, investigators will want to 
review articles published in educational journals relevant to honors 
programs, such as the Journal of the National Collegiate Honors Council 
(JNCHC), the National Honors Report (NHR), and Honors in Practice (HIP). 
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Besides a review of the literature, sending the director and/ or mem- 
bers of the honors committee to national and regional conferences is 
often a good investment. Attending the annual conference of NCffC or 
those held by the American Association of Community Colleges 
(AACC) or the National Institute for Staff and Organizational 
Development (NISOD) may prove useful. Wide coverage at these con- 
ventions will yield the greatest results; representatives may wish to 
attend those dealing directly with honors and with two-year colleges as 
well as those on more diverse topics, such as teaching innovations and 
best practices, technology and pedagogy, and student recruitment and 
retention. 

The two year college might consider visiting honors programs at 
other schools or having someone from another program or a 
NCHC-recommended Site Visitor speak on the campus. 

At some point, the director and the committee are going to have to 
write honors objectives and proposals. The program will be planned 
and described, including the philosophy, objectives, curriculum, target 
students, and program components. The program description will be 
most successful if it is invested in the mission of the college and fully 
integrated into the institution’s self-evaluation strategy. Some criteria, 
for instance, may be needed for the selection and evaluation of faculty, 
syllabi, and support personnel. The program may call for the develop- 
ment of housing facilities, offices or buildings, personnel offices, stu- 
dent areas, and dedicated classrooms. The program description should 
provide details and justifications for budget requests, perhaps includ- 
ing resources for publications and publicity, conference travel, an 
office, and secretarial support. The plan may require a description of 
student recruitment, course scheduling, faculty training, and extracur- 
ricular activities and events. This program description will need to go 
through the normal channels for debate and approval required for any 
new program at the institution. 

Once an honors program description has been accepted internally, 
relationships may be established externally, especially with other hon- 
ors programs. Often, the best recruitment and retention tools are artic- 
ulation agreements with four-year colleges. 

As a final note on designing an honors program, no new program 
can be successful without a purpose that fits the mission of the institu- 
tion. Even the most energetic honors personnel will hit institutional 
barriers unless the program is viewed as necessary and beneficial. 
Furthermore, the program should be designed to survive the inevitable 
changes in personnel that happen to every program. 
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CHAPTER TWO 

ROLES IN THE HONORS PROGRAM 

The Honors Director 

The success of a well-planned honors program still depends on tal- 
ented and dedicated people. The issue of personnel is equal in impor- 
tance to that of institutionalization, or making the honors program an 
integral and necessary component of the college’s mission. The people 
involved in the planning and subsequent administration of an honors 
program need to be flexible and have a genuine commitment if the 
program is to prosper. 

The most important role in an honors program may appear under a 
number of different titles: honors coordinator, honors counselor, direc- 
tor of the honors major, director of the honors program, or chair of the 
honors council. 

A detailed list of personal qualities beneficial to an honors director 
would, at minimum, start with high academic stature and standards — 
preferably a doctorate and tenure at the college — and the respect of 
colleagues and students. Those searching for someone to run an hon- 
ors program will want to find someone who has talent in one or more 
of the following areas: teaching skills; administrative, managerial, and 
public relations skills; public speaking skills; and sales techniques. A 
successful honors director may have a visionary, flexible, and compre- 
hensive perspective on honors education as well as a high energy level 
and the ability to motivate others. Since each director wears different 
hats at different times, and there is no successful honors director who 
has not had to do some on-the-job training, in the end, the optimal 
character traits are adaptability and patience. 

The approach here is to introduce most of the possible functions 
that a director may be asked to undertake. The honors director usually 
has a committee, office assistance, and the regular administration of 
the college to help accomplish all of the necessary tasks. Therefore, 
each institution will decide what it wants its person in charge to do. 

The official description of the position for the honors director 
should articulate specific duties. As the job expands with the program, 
the description of the position may have to be revised, and these 
moments are crucial in the negotiation and renegotiation of remu- 
neration and benefits for the director. While the honors director will 
most likely be responsible in a number of different areas, the vague 
and all-encompassing lines of the position description should be kept 
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to a minimum. How the institution evaluates employees, assesses pro- 
grams, and incorporates institutional effectiveness must be consid- 
ered. In establishing a program, the institution may need to reassign 
much of the director’s time, as much as fifty to one-hundred percent, 
so that the director may accomplish the necessary tasks. 

One of the first questions to be addressed and answered, after the 
position description, is where the functions of the honors program will 
be handled — in an honors office or in various administrative offices 
throughout the institution. For instance, will the honors program 
admit students, or will that be handled by the regular admissions office? 
Will the honors program advise and register students for classes, or will 
that be handled by the college’s guidance personnel? This decision is 
left up to each institution; however, it is critical to understand how start- 
ing an honors program may increase the workload of some of the other 
departments. 

However committees are formed at the institution, the honors direc- 
tor will play a large role in the management of the honors committee, 
including perhaps appointing the committee, managing communica- 
tions and meetings, keeping minutes and records, carrying out poli- 
cies, and updating official documentation such as the program descrip- 
tion, procedures, or bylaws. 

In fact, the management functions of the director cannot be over- 
stated. In areas of student relations, budgeting, communications, report 
writing, presentations, and time management, the director’s role is crit- 
ical. Often, the director recruits new faculty into the program by help- 
ing them to develop an honors course. This type of course development 
requires the coordination of counseling, academic affairs, scheduling, 
course and faculty evaluation, and curriculum development. 

Besides the crucial role of offering honors courses in the honors pro- 
gram, the behind-the-scenes role of holding meetings and keeping 
minutes/ records and facilitating the flow of information to and from 
relevant offices around campus requires good organization. Such inter- 
action may need to occur on many levels, including meetings with the 
honors committee, department or division heads, honors instructors, 
and honors students. 

Honors directors may be the main source of information about the 
program at the institution, so they may need to be prepared with writ- 
ten or published information, or promotional materials: program 
brochures, course descriptions, program rules, policies, procedures, 
an operations handbook, and a student handbook. The director may 
be the first line of communication and may answer correspondence 
related to the program. 
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The program director may play a crucial role in recruiting students. 
Often, local area high schools and other feeders, such as home school 
organizations and non-traclitional student organizations, will need to 
be contacted; high school counselors will need brochures and updates 
about changes in the program; prospective students may need the 
opportunity to ask the director questions directly. The director, most 
likely, may be the one to handle follow-up meetings, correspondence, 
and phoning. This type of networking is important for establishing a 
good relationship with the community and a good reputation with the 
local high schools. In addition, prospective students and high school 
counselors may be invited to campus for a visit, especially if the pro- 
gram has its own space or some distinctive viewable characteristics, such 
as a special study area, lab, or collection. 

Directors may play an integral part during the student’s application 
process — first, to get into the two-year honors program and, then, to 
transfer out of it. They may serve some of these functions alone or 
share the responsibilities with a committee, depending on the size of 
the program. The application dossiers of all candidates for admission 
to the program may have to be evaluated. Depending on the program, 
students may have to be notified of their status, so letters or calls or 
meetings may be necessary. If a student is not going to be accepted 
right away, there may be follow-up appointments or the creation of a 
document advising the student what additional tasks need to be 
accomplished along with deadlines; someone will have to monitor the 
conditionally accepted student’s progress. If a student is automatically 
allowed to try honors courses, the honors director may monitor the 
student’s progress, perhaps offering academic advice or other help, 
and then compare the student’s progress to the program’s graduation 
requirements. 

After the director has successfully accepted students into the pro- 
gram, the students will probably need further advice and guidance in 
order to succeed. Most programs will have standards honors program 
students need to meet to remain in the program. For instance, they 
may have to maintain a minimum grade point average (GPA); in this 
case, the director, perhaps with the help of an academic advising staff 
member, will need to evaluate honors students’ GPAs. Often, students 
will need to be reminded and warned about special considerations, 
such as minimum qualifications for transferring to a particular four- 
year college. 

Given the prevalence of such programs as service learning and vol- 
unteerism in higher education today, students will also need to be 
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provided with opportunities to show their leadership skills and involve- 
ment in or commitment to their community. They may wish to belong 
to professional or social organizations or may wish to have the honors 
program provide them with professional opportunities, such as intern- 
ships or shadowing. Many programs will invite students to serve on 
standing committees; students will either have to be appointed to 
these positions or elected. Many students have experience creating 
and publishing newsletters, newspapers, or other publications like cre- 
ative writing journals; if the program provides these opportunities, the 
director may be involved in some way. In order for students to be aware 
of all of the opportunities created for them, informational fliers, ori- 
entation sessions, luncheons, or other events may be useful. Finally, 
students may need to be acknowledged in some official way: a dinner, 
a ceremony, or a certificate. Such activities will also involve the partic- 
ipation of the honors director. 

Besides managing the honors program locally, directors may need 
to interact with people and agencies outside of their own institution. 
In these interactions the directors will represent their college and its 
honors program. At home, directors may report on any work done or 
agreements produced from these contacts, direct all alliance programs 
with other honors programs or institutions, act as a liaison between the 
two institutions, and implement all policies and procedures necessary 
to uphold the contractual agreements between the two institutions. 
Such relationships with other institutions may come from affiliating 
with directors of other honors programs in the immediate area or, per- 
haps, from affiliating with and participating in the NCHC and region- 
al and state honors organizations. 

The director’s participation in local, regional, and national confer- 
ences dealing with honors and related topics will probably take up a 
significant amount of time and, perhaps, money, especially when stu- 
dent participation at these conferences is promoted. For instance, the 
vast majority of directors have found it worthwhile to attend and par- 
ticipate in the NCHC Annual Conference and the annual meeting of 
the Two-Year Committee that takes place there. It is also useful to 
keep the NCHC and the home institntion abreast of each other’s poli- 
cies, activities, and/or problems. All of the honors meetings, local, 
regional, and national, have proven to be excellent places for stu- 
dents, faculty, and directors to make presentations and share ideas 
about what works well. Getting involved in some of the lively discus- 
sions about issues related to honors can lead to improvement and 
progress in individual honors programs. In addition, an honors 
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program may wish to emphasize undergraduate research or affiliate 
with scholarly and honorary organizations and societies, such as Phi 
Theta Kappa. Many of these societies have program requirements that 
will need to be learned, met, and monitored for compliance. 

While paperwork can be time-consuming, there are rewarding and 
fulfilling tasks as well. One of the most pleasant tasks that an honors 
director has is to create and improve opportunities for students to 
receive financial support for their education. An alliance with the 
foundation or its equivalent at the home institution may result in a full 
scholarship program with a multi-faceted approach to dispersing funds 
dedicated solely to honors students and courses. In this case, addi- 
tional scholarship funds may have to be procured from other parts of 
the college, agencies outside the institution, or donors. All of this 
fundraising is in addition to the director’s normal institutional bud- 
geting process. The director may have to attend fund-raisers or plan 
them as a separate honors occasion. If the director is successful in 
attracting financial support, scholarship rules will have to be written 
and approved, schedules for application and disbursement of funds 
established, and application forms and award letters written. Doing 
research to discover funding sources that have not yet been tapped 
and establishing relationships with scholarly organizations that offer 
student funding will also expand the funds available for scholarships. 
These efforts are often most appreciated by students in the honors 
program, and these funds will serve as powerful recruitment and 
retention tools. 

The functions and tasks involved in an honors program call for 
office assistance, especially if the honors program has many students 
or many components. Some honors programs will require a secretary 
or assistant director. This person has to have more than standard sec- 
retarial skills of typing and organizing the office; he or she will need 
to assist in all of the functions for the director mentioned above and 
most likely interact with honors students on a daily basis and on a per- 
sonal level. This person may serve as student advisor and counselor, 
activities coordinator, room scheduler, special events planner and 
host, photographer, and even chauffeur. Like the director, the effec- 
tive assistant must be committed to the program and to the students. 
The optimal assistant needs to be an energetic person who can juggle 
many jobs at once — answering the phone, emailing, and collecting 
project money — and all this while planning ahead and getting the 
paperwork done for the major events throughout the year — ordering 
vans and reserving hotel rooms for student trips, preparing invitations 
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and programs, and ordering refreshments. For those programs that 
do not have an assistant, the bulk of this responsibility may revert to 
the director or to other offices on campus that handle these tasks. 
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CHAPTER THREE 

ROLES IN THE HONORS PROGRAM 

Beyond the Honors Director 

The honors director may occupy the most important role, especially 
when a program is new, but the institution must create an environment 
that will support the program when the honors director’s mande is 
passed to another person. To create such an environment, the honors 
program must be well established and accepted at all levels of the insti- 
tution. Documentation of administrative decisions and other historical 
data should be carefully kept and should demonstrate how the honors 
program is intertwined with the essential elements of the college’s mis- 
sion. ffere are some of the players who may represent ways of estab- 
lishing an identity on campus and making the program indispensable. 

Honors Committee 

The honors committee may need people from many different areas, 
depending on the program. Students, members of the community, and 
other non-honors personnel may have creative ideas to offer a new hon- 
ors program. The expertise of some or all of the following persons may 
be needed: the dean of students, a counselor, the student activities advi- 
sor, the admissions/records advisor, the articulation advisor, a founda- 
tion director, division or department chairs, a faculty senate representa- 
tive, a union representative, and faculty representatives. A few words of 
caution: the more people included on this committee, the more difficult 
scheduling meetings will be. Even with frequent communications and 
virtual meetings, the group should convene in person at least once a 
semester or once a year. With a large group, some members of the com- 
mittee may have competing values or interests. The best honors com- 
mittee balances the commitment to excellence in honors education with 
a willingness to cooperate and experiment, ffaving a committee that will 
go along with anything the honors director says is often less productive 
than one might think because this committee may be charged with mak- 
ing sure standards are being met. A committee, however, that argues and 
labors its way through every decision will probably grind the director 
and the program to a nub. Too many strong personalities may impede 
the new program’s ability to establish a footprint in the institution. 

The honors committee may act as the steering committee to initiate 
and design an honors program. It may be formed later in the process 
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and serve only in an advisory capacity or as a screening committee for 
applicants. It may be appointed by the college administration, the hon- 
ors director, selected by the faculty senate, or composed of volunteers. 
The committee, at the very least, gives the program credibility and the 
director support. 

The honors committee may need to meet on a regular basis, but this 
schedule will not rule out the occasional ad hoc meeting to deal with 
an issue or crisis. Some committees may meet less frequently because 
everyone is kept up-to-date by personal communication. If each mem- 
ber of the committee helps the honors program in a special area, such 
as scholarships, records, transfers, or discipline, then each person need 
not attend every meeting on every issue, provided everyone is receiving 
updates. The committee may need to meet more often if the institution 
has decided to keep the authority for the program in the hands of the 
committee rather than with the director. 

While each institution is different, the honors committee may be 
involved in many of the following activities: 

• determining and approving its own membership; 

• establishing and updating program policies; 

• ensuring compliance with program policies; 

• selecting honors courses and determining curriculum; 

• inviting, training, supervising, and evaluating honors instructors; 

• conducting business related to the program; 

• reviewing inter-institutional agreements with high schools, other 
two-year colleges, four-year colleges, and any other societies or agen- 
cies, and negotiating any needed changes; 

• recommending sound inter-institutional agreements for approval; 

• assisting in implementing the policies and procedures of the 
program; 

• approving any exceptions to honors program requirements and/ or 
approving all requests for honors independent studies (often called 
honors option agreements or honors contracts). 


Faculty 

Although an honors faculty needs to be varied and needs to reflect 
the make up of the faculty at the college, the honors faculty should be 
the outstanding classroom teachers at the college. Their methodology 
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can vary. Although their philosophy and approach can vary to some 
extent, they need to love teaching, enjoy the students, and have the 
respect of their colleagues and students. They should exude enthusi- 
asm for their discipline and inspire a curiosity on the part of the stu- 
dents. Most honors faculty members willingly attend honors events and 
write letters of recommendation for honors students. 

Whatever the philosophical underpinning of the honors program, 
the honors director may wish to recruit faculty members whose meth- 
ods agree with the philosophy of the program. These faculty members, 
in turn, may help the philosophy of the program to evolve as they dis- 
cuss and debate teaching and learning. For instance, some faculty 
members make their classes as participatory as possible for the stu- 
dents; other faculty members may be gifted at presenting material 
through electronic explorations; still others may emphasize the idea 
that students must think for themselves. The honors program may call 
meetings on a regular basis so that everyone can share and describe 
their teaching styles, and the program can foster an ongoing conversa- 
tion about teaching methodologies in the honors program. When 
instructors are brought on board, the honors director and committee 
may share the responsibility to train the new honors instructors and 
draw them into the discussion about teaching methodologies in the 
honors program, ffonors instructors may wish to attend teaching con- 
ferences to provide background and material for debate. As the discus- 
sion progresses over time, the honors program will find that all instruc- 
tional personnel are fully aware of the program’s mission and respon- 
sible for updating it, as necessary. 

Counselors/Advisors 

ffonors students need guidance and advice from counselors and 
advisors as much as do non-honors students, and perhaps more guid- 
ance because they have so many options available to them, ffonors stu- 
dents have just as many pressures on them and difficulty making wise 
decisions as do non-honors students. Some honors students may even 
have special concerns and exit high school with preconceptions that 
may be counterproductive to their educational well-being. The person- 
nel who come into contact with honors students as advisors or coun- 
selors, including the director, instructors, committee members, and 
academic advisors, need to have an understanding of the special situa- 
tion of honors students, ffonors students need guidance concerning 
their immediate curriculum, their long-range educational plans and 
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scholarship opportunities, as well as advice concerning study habits, 
class loads, motivation, and attitude. 

Many honors programs do their own advising. If the program is 
small, the director may provide this service. Given a large honors pop- 
ulation, an honors program may need an assigned honors counselor 
and/ or advisor. Where honors students rely on the regular counseling 
staff, two approaches are prevalent: in some cases, one counselor is des- 
ignated the honors counselor in addition to the regular counseling 
duties. All honors students are then assigned to this counselor. The 
other approach is for all counselors to advise honors students. An ini- 
tial orientation for the counseling staff and an annual review session 
are recommended if this approach is used. 

Many academic advising departments today are using innovative 
methods to counsel and teach students, such as theme-based meetings 
or one credit hour classes to make sure that students are fully informed 
and are prepared for the challenges that college can pose. These 
approaches have proven beneficial both for residential programs, 
whose students may be away from home for the first time, and for com- 
muter programs, whose students may not feel as much of a connection 
with the program or the same level of support from the program as res- 
idential students. 


High School Recruiters 

High school recruitment is essential for many successful honors pro- 
grams. Sometimes the recruiting role can be filled by someone in the 
high school such as a counselor or one of the senior instructors. If feed- 
er high schools have dual or joint enrollment, honors courses, a college 
prep or international baccalaureate program, one of the instructors 
may be trained to recruit for the honors program. The high school 
recruiter must be informed about the honors program at the two-year 
college and, more importantly, be convinced that it is a viable alterna- 
tive to the first two years at a university. That person must have an 
appreciation of honors education. The honors director is often the 
most effective recruiter because of an understanding of, commitment 
to, and enthusiasm for the program. Honors students can make excel- 
lent recruiters at their alma maters if they are trained and supervised. 
They typically have credibility and often know students personally. 

Depending on the service area for the college, representatives of the 
honors program may need to visit high schools and other locations. 
Once the honors program is up and working, videotapes or digital 
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imaging of the various activities can be an effective recruiting tool if dis- 
tributed to the area high school guidance offices, ffonors literature — 
catalogs, brochures, a calendar of events, a schedule of classes, or 
Peterson’s Smart Choices: Honors Programs and Colleges, the official guide to 
NCHC member institutions — can also be given to the high school guid- 
ance offices. Exceptional high school students may wish to go on hon- 
ors field trips with the two-year institution or attend lectures and other 
high-profile events sponsored by the program. Such events can impress 
many potential new students as well as their parents. 
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CHAPTER FOUR 
CORE OF THE PROGRAM 

While the case has already been made in previous pages that the 
honors director has the most important role, it cannot be denied that 
an honors program needs some dynamic academic offerings. It needs 
classes that challenge the student in positive ways and prepare that stu- 
dent for even greater challenges at the four-year institution. Both the 
new honors program and established programs must make careful aca- 
demic decisions. 


The Curriculum 

While the director, the honors committee, the institution or some 
combination of these elements will make decisions about what will com- 
prise the core of the program, honors programs often contain a 
sequence or selection of courses and opportunities for leadership expe- 
riences and scholarly accomplishments. 

Honors academic offerings vary from one institution to another, but 
here are some typical models: 

• Honors sections of university parallel courses; 

• Honors interdisciplinary courses; 

• Team-taught or paired classes; 

• Honors contracts in regular classes; 

• Independent study classes; 

• Internships; 

• Honors Semesters at offsite locations. 

Honors Sections 

Special honors sections of university parallel courses are usually 
restricted to 10-20 students. The seminar-style instruction encourages 
student involvement. Although the course objectives are primarily the 
same as in the non-honors sections, the classes emphasize individual 
interpretation and analysis, creative thinking, oral communication, and 
writing. Often the texts differ from those in regular sections and 
emphasize use of original documents and recent journals. The level of 
discussion is usually more intellectual and probing, and the student 
outcomes for the course may emphasize an improvement of critical- 
thinking skills. 
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For example, some states have a common course numbering system. 
An honors section can be created for any one of those numbers should 
schools find it appropriate for their program. Freshman English or 
Freshman Composition is a common enough course, and a course 
description will most likely be on file with the state if it has common 
course numbering. An honors section of this course can keep this num- 
ber and satisfy the Freshman English requirement if it fulfills the objec- 
tives of this shared course description. The methods used to accom- 
plish these objectives are rarely prescribed. If a course must cover some 
of the modes of academic writing and the processes of producing a 
research paper, it can indeed perform these tasks in such a way as to 
create an exciting honors section that fulfills all requirements of 
Freshman English. 

One important note must be added: each honors program will 
define what “honors” means, but there is considerable agreement 
among honors professionals that an honors section is not formed by 
adding more work to the regular course. The honors section of the 
course should embody the mission and objectives of the program, but 
that does not mean two extra novels in a literature course or an extra 
paper in a history course. When faculty members want to develop hon- 
ors sections, the honors director takes responsibility to train them in 
the missions and objectives of the program. The National Collegiate 
Flonors Council reinforces this definition of honors sections by includ- 
ing many panels on this subject at each annual convention. 

Interdisciplinary Courses 

Some honors programs offer an introductory interdisciplinary class. 
A few offer the entire honors curriculum through interdisciplinary 
classes. Many honors programs require an interdisciplinary class as a 
capstone class. As in other honors courses, the enrollment in interdis- 
ciplinary classes is usually held to 10-20 students. 

An initial class often includes strategies for note-taking, studying, test 
taking, and research as well as a full discussion of the honors experi- 
ence and honors student issues. The interdisciplinary nature of this 
type of class can come from choosing a reader that involves issues from 
different disciplines, from approaching one issue from a number of dif- 
ferent directions, from exploring students’ career ambitions and how 
different disciplines can lead to successful lives, or from inviting facul- 
ty from different disciplines to meet with the class on a rotating basis. 

Honors programs that use an interdisciplinary approach through- 
out the curriculum may have a separate honors faculty. In this way, the 
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honors director can negotiate issues of credit workload and overload 
without trampling upon any other department’s planning and cur- 
riculum implementation. Finding a way to encourage non-honors fac- 
ulty to cooperate with an interdisciplinary course, however, is often 
productive, and their involvement can add new ideas and approaches 
to the honors experience as well as carry honors practices back to the 
regular classroom. 

The capstone class may focus on a particular issue or problem and 
approach it from the perspectives of various disciplines. Many of the 
capstone classes focus on the future, with a central goal being to pre- 
pare the students for the careers and academic challenges they will 
face. Many interdisciplinary classes use team teaching, guest lectures, 
field trips, and class projects. Often, students will produce a portfolio 
or final project that indicates their readiness to leave the two-year hon- 
ors level. 

Team-Taught or Paired Classes 

A cross between the honors section and the interdisciplinary class is 
a pair of honor classes scheduled consecutively that students take as a 
unit. Classes in the same period of history, literature, or art may be 
taken as a pair. The professors can coordinate the study topics, outside 
field trips, guest speakers, and writing assignments. The professors 
may team-teach or coordinate their syllabi and assignments. While 
encouraging students to make connections across disciplines and class- 
es, these pairs also promote community among the students in the 
honors program. 

An example of this type of experience could entail scheduling 
speech and political science classes back to back. Students may be asked 
to write papers dealing with current political events in the political sci- 
ences course; the concentration in their speech class will be on speech- 
es about current political issues. A third class, such as English composi- 
tion, may be connected by a single theme or by emphasizing argumen- 
tative discourse, which would be featured in all of the classes. In any 
case, the instructors will cooperate to ensure that the students are mak- 
ing connections; they may find that attending the other instuctor’s 
classes will help them to maintain the interdisciplinary nature of the 
courses. The students’ final projects or portfolios may be presented in 
each of the classes or contain material from each of the classes. The 
possibilities for interconnecting courses will only be limited by the 
imagination and efforts of the faculty and administration involved. 
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Honors Contracts 

An honors contract allows an honors student to earn honors credit 
in a non-honors class. Contract students should sign an agreement with 
their professors that they will complete a specified project. Usually the 
students are required to earn an A or B grade and submit an acceptable 
project to qualify for honors credit. The honors contract can be used to 
supplement the honors class offerings. In disciplines that do not offer 
honors sections — or when there are too few students for a class to 
make — the honors contract can accommodate the individual student 
who needs or desires honors credit. Usually the honors project must be 
submitted to and approved by the honors director and/ or honors com- 
mittee before honors credit is granted. Honors directors, in addition to 
the faculty member involved, should sign these formal contracts, and 
department chairs should either sign the contracts or receive a copy of 
the contract. Frequently, the projects are housed in the honors library 
for student use. 

An alternative way to think about honors contracts exists at some 
institutions already: the honors lab. Many science and oral communi- 
cations courses require a relevant lab. If there are too few students to 
justify the creation of a separate honors section of the course, students 
wishing to receive honors credit may be able to register for a separate 
lab. Often, instructor’s remuneration for teaching labs is figured dif- 
ferently from their lecture section pay, and while some instructors will 
not be willing to teach another section of the lab, the honors program 
may find that department chairs and deans will not oppose the lab on 
economic grounds. Students in these courses will share the lecture with 
all of the students earning credit in that course, but the lab experience 
will be designed to follow the precepts and philosophy of the honors 
program at the institution. 

Students may already be performing tasks that make them eligible 
for honors credit. Talented students may be so advanced in chemistry 
courses that they become assistants for the instructor. Perhaps they per- 
form the labs before the regular students do just to see if the chemicals 
are working; they may maintain equipment or explain some of the con- 
cepts to the other students. If they had signed an honors contract 
before the class started, they would have earned honors credit. Caution 
should be taken that students are not just asked to read extra books or 
write an extra paper. Such assignments promote the unfortunate 
impression that honors courses are about more work, not a different 
experience. Any effort to trivialize the honors experience or make the 
classroom experience less than exciting and interactive will threaten 
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the longevity or quality of the program. Furthermore, each honors pro- 
gram will have to decide what to do if the student signs the contract and 
does not fulfill the terms successfully, including whether or not the stu- 
dent has the option to cancel or void the contract entirely or must suf- 
fer clearly demarcated penalties. 

Independent Study 

ffonors credit can also be earned through independent study. Some 
colleges reimburse the professor who supervises such an honors pro- 
ject. If such a project is permitted, it is usually not until the sophomore 
year. This project, like honors contracts, may need the approval of the 
honors director and/ or the department chair or dean before honors 
credit is granted. 

Many honors programs use this option, if they use it at all, to help 
students finish a final project or portfolio. If the honors program has a 
commitment to making the learning experience interactive and com- 
munity based, then this option will probably not be appropriate for 
only one student at a time; a professor may have to take on several 
vocal, active, and participatory students to make this work qualify as an 
honors experience. If the honors program has a different emphasis, 
one that each student can complete individually, then an independent 
study would serve quite well. 

Internships 

Some honors programs provide experiential learning through ser- 
vice learning, a mentor program, or internships. Students are placed in 
offices under the mentorship of professionals in their chosen fields. In 
addition to their on-the-job training, they usually submit a written 
assignment relevant to the experience. 

At the two-year level, students often find that they are not comfort- 
able committing themselves entirely to one field or future profession. 
Honors directors often have to find professional experiences that help 
the students to grow in general terms rather than pursue a specific 
field. For instance, students may need leadership mentors; they could 
shadow, for example, the president of a local business for a period of 
time. Although students may never go into that business, they may 
learn many valuable lessons from that professional. Besides leadership, 
internships in communications, quality control, managerial skills, and 
volunteer work are not uncommon. Some mentoring experiences or 
internships are designed to help students narrow their preferences for 
a career path. This exciting opportunity is often what many honors stu- 
dents need to mature and develop adult ambitions. Service learning 
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may be something that every honors course includes, depending on the 
honors program, but it may also provide the necessary components to 
create the honors experience for a few students or for students regis- 
tered in regular classes. 

While the people working in the honors program, the director and 
committee, the faculty, and the students, are really the heart and soul 
of an honors program, no academic program prospers without clearly 
defined and well-thought-out courses. Each institution will design a 
program’s courses to fit not only its own students but its own institu- 
tional culture and history. With so many options for mixing and match- 
ing types of honors courses, each curriculum will have something spe- 
cial to offer. 
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CHAPTER FIVE 
ADMISSIONS CRITERIA AND 
RECRUITMENT 

Admissions Criteria 

As is the case with many other aspects of an honors program, the 
kind of program, and its mission and goals, as well as local campus con- 
cerns, will determine the admissions criteria. If the honors program 
draws most of its population from the high schools in a particular ser- 
vice area, the honors director will probably have ready access to infor- 
mation about what tests those students generally take, what courses may 
be indicators of academic talent, what high school teachers are best 
able to identify honors-caliber students, and what programs have tradi- 
tions that lead students to success in an honors environment. With such 
knowledge, directors may tailor admissions criteria to the area with lit- 
tle difficulty. 

Because most honors programs draw students from a variety of 
sources, however, such specific admissions criteria geared to one or 
two high schools may not be complete. The typical admissions criteria 
often include scores on national tests, academic standing, GPA’s, or 
transfer credits. A flexible attitude towards criteria will allow non-tra- 
ditional students to enter the program and feel welcome, and specific 
criteria will enable directors to focus their recruiting effort and com- 
pile mailing lists. 

The honors program will also have to decide whether to allow 
students who are not officially in the honors program to take honors 
classes. Different programs handle this issue differently, but tend to 
follow the simple funding logic based on enrollment in courses. That 
is, courses that make a certain enrollment time after time tend to be 
offered on a regular basis and lend stability to the program. Filling up 
the honors courses is, therefore, a priority and greatly appreciated by 
department chairs and deans. Non-honors enrollees may help with 
these numbers. Some programs make the non-honors enrollee obtain 
the instructor’s or the director’s permission. Alternatively, others allow 
students to enroll in honors courses if they have met with the honors 
counselor. Critical factors to consider when determining whether to 
include a non-honors student are the likelihood of the student being 
successful and the student’s particular talents in that discipline. Some 
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programs enroll students in the program and into classes based on the 
same criteria. In this case, all students in the class are going to have 
comparable skills, test-taking ability, or intelligence. 

Given the basic similarities among honors programs in the United 
States, educators have identified three basic models of admissions 
criteria: 

Uniform Standards 

The following items are often used to set uniform standards for 
entrance into the program and the courses: 

• Minimum cumulative GPA; 

• SAT or ACT score — this criteria is usually expressed as a total num- 
ber and as a minimum score on particular sections of the test. 
Programs often consider what the standard is in the area to define 
this criterion fairly; 

• An essay offering proof of superior writing ability; 

• Evidence of special competency or creativity, such as projects or a 
portfolio; 

• Instructor recommendation (s); 

• Signs of especially strong student motivation, perhaps determined 
through interviews, written proposals for academic work, or letters 
requesting special admission. 

The easiest and quickest way to gain admittance to the honors pro- 
gram is to have appropriate test scores or GPA. Students desiring to 
enter the honors program based on alternative criteria may find that 
they must navigate extra steps in order to validate their participation, 
and that is why these criteria may be considered secondary or ancillary. 
The director, faculty, or honors committee may use these ancillary ways 
of admitting students who do not fit the primary criteria but who 
demonstrate great promise. The admissions criteria could be perceived 
as a barrier by some, but they can be expressed in a non-forbidding way. 

The advantage of uniform standards is that they offer an objective 
basis from which occasional exceptions may be made. The objectivity of 
this basis provides consistent standards and, therefore, a degree of aca- 
demic credibility. The disadvantage of this model is that it can be insen- 
sitive to underrepresented and non-traditional populations if the main 
criteria used are just GPA and test scores. The appearance of unfairness 
may be mitigated by phrasing admissions criteria carefully, by using 
alternative methods of entry, and by making a special effort to recruit 
underrepresented students. 
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Separate Standards 

In this case, while admission to the honors program follows one set 
of standards, admission to individual classes follows a lower, provision- 
al, or more flexible standard. The advantage of this model is that it is 
inclusive and encourages partial participation in the program for stu- 
dents who are partially qualified or potentially qualified for the honors 
program. Moreover, this model often can be useful to a new program 
to boost enrollment numbers and help new courses to be offered. The 
disadvantage of this model is that it requires elaborate tracking and 
updating of a student database to follow the progress of students as they 
become part of the regular honors program. Also, if exceptions 
become the rule, the program may suffer from the same disadvantage 
as the open-entry model, which is discussed below. The drawback is that 
a new program may tarnish its reputation in several possible ways: it 
could be associated with lower or arbitrary academic standards; stu- 
dents in the courses may not pass as often as they would like; and stu- 
dents who keep trying to get into the program may find it harder to 
graduate on time and may be disappointed not to graduate from the 
honors program. 

Open Entry 

Since many successful honors programs often attract students from 
all sections of the population, the honors program may need to be 
open to all interested students. Thus, the student who dropped out of 
high school, who came back to the community college, who is highly 
motivated, sometimes older, often a minority student, can be given a 
chance to excel in the two-year honors program, then become eligible 
to transfer to a university and compete with other students who went 
directly to the university. Since underrepresented or non-traditional 
students often do not fit neatly into uniform admissions criteria, an 
honors program will need to make provisions for attracting and nur- 
turing these students. 

In this light, some programs may choose admissions criteria that are 
non-selective. Students self-select into honors classes. Honors achieve- 
ment is recognized when students meet exit criteria for completion of 
the program. It will be essential to make students aware of the nature 
and purpose of the program, so that they will choose honors courses 
and so that this decision has a high possibility of being a responsible 
choice for the student. Good communication will ensure that students 
understand the exit criteria before getting too far along in their course 
of study. 
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The advantage of this model is that it is in keeping with the open 
door ethic of many two-year colleges and is inclusive, not exclusive. The 
disadvantage of this model is that honors classes may sometimes lack 
the cohesion, sense of community, and intellectual rigor characteristic 
of the honors experience. 

In actual practice, most programs have various combinations or per- 
mutations of the above models. The configuration of criteria of suc- 
cessful honors programs usually is flexible and sensitive to local campus 
concerns. A key dictum is that one should try what seems reasonable 
and then adjust the criteria as experience reveals the need for change. 
Inevitably, the criteria will need modification; no criteria should be 
thought of as absolute. 

Entrance criteria and maintenance criteria for honors programs are 
sometimes different. The criteria to remain in good standing after 
entering a program may be slightly lower. For example, a program that 
may require a 3.25 GPA for entry may consider a student to be in good 
standing as long as the student’s GPA is at least 3.00. 

Then, too, entrance criteria and graduation criteria may differ in the 
other direction. A program may admit a student with 3.25 GPA but may 
expect the student to attain a 3.50 GPA before becoming eligible to 
graduate from the honors program. With recognition of different lev- 
els of achievement (3.50, 3.25, 3.00), it is possible for both lower main- 
tenance criteria and higher graduation criteria to exist in the same 
honors program. The logic of the criteria should accommodate the stu- 
dents and the mission of the program. 

Since some two-year college honors programs’ curricular offerings 
consist mainly of honors-option contract opportunities, a word needs to 
be said about the participation criteria for these programs. Air honors 
contract provides supplementary honors activities in conjunction with 
regular courses. In this case, the student who undertakes a contract may 
be required to meet the criteria for entry into the honors program. 
Within comprehensive honors programs, the criteria for undertaking 
these small-scale, directed-study projects may sometimes be higher than 
the minimum standard or maintenance criteria. The logic here is 
twofold: honors directors may need to conserve scarce resources, like 
faculty time and lab resources, and honors students will be more likely 
to succeed in an honors contract situation if they are the highest-caliber 
students. 
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Recruitment 

Recruitment of students is always a paramount concern of any suc- 
cessful honors program. The most innovative and exciting curricula, 
the most dynamic and stimulating instructors, all come to naught with- 
out honors students to take advantage of them. 

Reaching the Audience 

The honors program at a two-year institution should begin with 
thoughtful and attractive offerings for the kind of students being 
recruited. Once the target audience of the program is clear, whether 
this is the top 10% of students whom the college traditionally serves or 
the top 5% of high school graduates whom the college has not recent- 
ly attracted, the rule to follow is simple: do anything to get the word out 
in a timely, accurate, and reliable manner. Then do it again and again 
and again. Persistence is often what determines the difference between 
success and failure. 

Recruitment Tools 

Tangible Benefits 

Since recruitment will consist of publicizing the honors program to 
the widest audience possible, the director should be clear on all the 
benefits of the program. Any discussions of such benefits will include a 
great variety of advantages. Some benefits such as special scholarships 
for honors students upon entry, during participation, or upon gradua- 
tion are tangible; in fact, one program offers to all of its graduates 
scholarships of one kind or another at a four-year school upon gradua- 
tion. Then, too, there may be other perks such as priority registration, 
extended library privileges, or library privileges at other institutions. 
Some programs guarantee admission to a four-year school. There may 
be the obvious distinctions of having “Honors Program Graduate” on 
one’s transcript and on one’s diploma. Another obvious advantage is 
having letters of recommendation written from the context of the hon- 
ors program. Although these mundane advantages may not be the 
heart of any program, one should, nevertheless, be quite comfortable 
in enumerating them and should not underestimate their attractive- 
ness to students. 

Intangibles 

The heart of the honors program will no doubt be in intangibles 
that provide high-quality education to able, high-achieving stu- 
dents. Whether that means providing a classical, humanities-based, 
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interdisciplinary curriculum, a modern scientific and technological 
education at the frontiers of knowledge, or an honors post-modern 
vocational experience, remembering to communicate all of the advan- 
tages of the honors program is wise. These intangibles multiply as 
extracurricular experiences, community-building exercises, cultural 
enrichments, and academic enhancements are designed. Students who 
graduate from the honors program may be able to tell how they 
impressed an interviewer by discussing their leadership role in design- 
ing an honors program brochure or how their research for one class 
has evolved into a topic for a master’s thesis. Therefore, having the 
mechanism in place to track students is essential. These successful 
experiences help future students and their parents and teachers under- 
stand how important honors education can be; an honors program can 
be marketed based on them. In the end, honors students realize that 
they have experienced an enhanced and fulfilling education that takes 
advantage of all of the cost savings of the two-year college experience. 

Recruitment Targets 

While any marketing effort should try to reach the largest audience 
possible, targeting the promotional efforts at specific audiences will 
make them more effective. The whole community of the college and its 
entire service areas will want to know about the special honors program 
offered at the local two-year institution, but many of them will not need 
to register for classes. An honors program has to reach out specifically 
to those parties interested in a high-quality college education. Several 
of the relevant groups of people are detailed below. 

Reaching Students Already at the College 

Many successful two-year programs are successful because they are 
inclusive. Recruiting students into the honors program from the cur- 
rent college population is a common way to increase enrollment and 
serve students. The following suggestions can be used in any combina- 
tions and can be adapted to fit any program: 

• Data processing services can generate mailing labels and a list of all 
students with a GPA at or above the minimum standard of the pro- 
gram. These students may receive a letter, a brochure, or other 
important flyers containing information on the program, including 
honors program newsletters and descriptions of current or upcom- 
ing courses. 

• Letters of invitation to join and certificates of accomplishment can 
be sent to students who make the dean’s list or president’s list each 
semester. 
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• At those institutions with a college-wide placement test, data pro- 
cessing should be able to generate mailing labels and a roster of all 
high scorers in a category, such as all those who qualify for freshman 
composition. 

• Asking instructors and college counselors via flyer, memo, email, or 
in person to recommend students who may benefit from the honors 
experience typically generates a significant list of students to contact. 
Part-time instructors should, of course, be asked as well. 

• Orientation meetings at the beginning of each term, at least one in 
the day and one in the evening, will provide access to the broadest 
audience of those interested in the program. Large or small, featur- 
ing a guest speaker or only the honors director, these meetings pro- 
vide the opportunity for the even-slightly curious students to gather 
information and to expand their options for consideration. 

• If the college has orientation sessions for all new students, the hon- 
ors director should speak at these sessions. If these sessions are fre- 
quent or numerous, honors advisory committee members or prop- 
erly trained and rehearsed honors students may speak on behalf of 
the honors program. 

• Adult re-entry students or non-traditional students are capable and 
motivated students who belong in an honors program. They may be 
found in almost any area of the college including special programs 
for seniors, for women, or for disadvantaged students. For this rea- 
son, recruitment efforts should include the broadest audience pos- 
sible. All who meet the participation criteria of the program and all 
those with potential who show an interest may be encouraged to 
try honors. 

Creating a schedule of classes and catalog information that contain 
accurate and attractive information or display ads about the honors 
program is always a good idea. Flyers and other publicity about the hon- 
ors program should be placed in strategic points on the campus: the 
cafeteria, the library, the counseling offices, and near registration lines. 

If the sole target audience for recruitment consists of students 
already at the college, the program may be vulnerable to the objection 
that it is siphoning off the best and brightest students. In fact, many of 
the best and brightest students at the college will choose for their own 
reasons, such as lack of time, schedule conflicts, or fear of jeopardizing 
a high grade point average, not to participate in an honors program. So 
this concern is not one based upon the reality of the situation but 
rather on a misapprehension and a needless worry. Nevertheless, being 
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aware of misapprehensions and addressing them as directly as possible 
would be prudent, for they can undermine the program if they are not 
quickly dispelled. 

Reaching Students in High School 

Indeed, if the high school recruitment activities are successful, the 
exact opposite of a brain drain will occur. Many academically able stu- 
dents who would not otherwise have come to the campus will matricu- 
late. These students will not just take honors classes; they will take other 
classes at the two-year institution. Thus they will enrich the other class- 
es at the college and enrich the general academic environment of the 
entire college. 

So the other major group that may need recruitment is students 
entering directly from high school. Here, too, it is important to remem- 
ber the recruitment mantra: do anything to get the word out in a time- 
ly, accurate, and reliable manner. Then do it again and again and again. 

• Scholarships 

Offering scholarships to students who enter the program can be an 
attractive incentive to participate in the honors program. The two- 
year college foundation or its equivalent can be helpful in this 
regard. In one case, a donor wanted to award money to highly capa- 
ble students at the local two-year college. Such a concern led to his 
funding scholarships for every student from area high schools with a 
GPA of 3.50 who attended that particular community college. Some 
programs are only able to offer reimbursement scholarships for suc- 
cess in honors classes or for lab fees. These awards are extremely 
helpful to high-achieving students and provide further motivation 
for them to succeed in their courses. In addition, these awards may 
provide unencumbered money if other scholarships have already 
paid tuition. 

• High School Academic Challenges 

Academically challenging activities, such as a brain bowl or college 
bowl, provide a good opportunity for the honors program to be 
involved in the community. If these are a high-school-only activity, 
the two-year college students in the honors program can assist in pro- 
ducing the competitions and perhaps even in playing visible roles as 
coaches or mentors. If the activity involves other colleges, this is a 
fine opportunity for the honors program students to demonstrate 
their intellectual and academic acumen. In either case, the publicity 
is always useful. 
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• Dual/Joint Enrollment 

The honors program will have to decide if high school students 
enrolled in joint enrollment programs or dual enrollment courses 
will receive college honors credit as well as high school honors cred- 
it. Many successful honors programs recruit dual enrollment stu- 
dents into separate college honors courses. If this population is large 
enough, the honors program may wish to offer honors courses at the 
off-campus dual enrollment locations. Many programs allow the reg- 
ular dual enrollment classes to be high school honors courses only 
and require that students who want college honors credit be regis- 
tered in college honors courses. If this stipulation means that stu- 
dents must travel to the two-year college campus, programs can over- 
come the perception that the requirement is a hindrance to some 
students’ participation by using it as another recruitment tool to 
entice students to campus. They may gain access to other services or 
special programs located on the campus. 

• Summer Institutes 

Hosting a summer honors institute for high school students provides 
these students with an orientation to the honors program. If ninth 
through twelfth graders are on campus for other academic pro- 
grams, they should participate in an orientation about the honors 
program and receive literature about it. If students have questions, 
keeping records of these inquiries and following up periodically, 
especially at key registration dates, will facilitate recruiting these 
prospective candidates. 

• Direct Mail 

Many successful honors programs mail printed information to any- 
one who may be interested in the honors program. This strategy 
includes responding to all phone inquiries but also includes utilizing 
any other lists of prospective students. If the institution or honors 
program is part of an alliance with a four-year school, the names or 
mailing labels of all students from feeder high schools who are not 
taking advantage of an opportunity to matriculate there may be avail- 
able. Also useful are lists of students at the high schools who are 
members of honorary societies, such as the National Honor Society 
and Quill and Scroll. If members of the faculty annually award prizes 
such as the Harvard Book Award to high school students or confer 
certificates from Phi Beta Kappa to high-achieving high school stu- 
dents, these names are useful additions to the program’s mailing 
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lists. Even if home addresses are not available, information can still 
be sent to these students in care of their high schools. 

As is the case with mailings to students already on campus, mailing 
out not just the main promotional brochure but also supplementary 
materials such as descriptions of current courses, a current copy of 
the honors program newsletter, or details about upcoming events 
will underscore the advantages that honors offers. 

• Director Involvement with High School Personnel 

Advisors at the college who have regular contact with the high 
schools can be extremely valuable in spreading the word about hon- 
ors. Having the honors director personally involved in this effort, 
however, is advantageous, for a myriad of questions about the hon- 
ors program may be asked that only the honors director may have 
the insight or experience to answer. 

One benefit of establishing a solid relationship with scholarship 
counselors at feeder high schools is that they can recommend bright 
students who, for financial or other reasons, might be considering 
the two-year college. Here is a perfect opportunity to transform 
necessity into a virtue. Once known, these likely recruits can be 
wooed with scholarship funds, literature about the program, an ori- 
entation visit or tea (or other special event), or put in contact with a 
student from that high school who is currently enjoying the honors 
program experience at the two-year college. 

Finally, a supply of informational materials and applications should 
be sent to high school counselors and guidance directors on a timely 
annual schedule. Honors directors, members of the advisory com- 
mittee, and honors students from particular high schools can be of 
service in delivering materials wherever they may be useful. Also 
helpful in recruitment are high school faculty members who gradu- 
ated from two-year colleges. 

• College Night 

If feeder high schools sponsor a college night where representa- 
tives of other colleges and universities are present, the director or 
other program representative should be there to invite high school 
students to consider the high-quality, low-cost option available 
through the honors program at the two-year college. Discussing 
articulation agreements and alliance relationships with four-year 
schools may prove advantageous for promoting the two-year col- 
lege honors experience as an option because of the close personal 
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attention a student is likely to receive. Through the alliance with a 
four-year university, a student can still be assured of graduating 
from a prestigious university but without suffering through the 
large classes and impersonal treatment that freshmen and sopho- 
mores at large state universities often face. In addition, two years at 
the local community college often cost significantly less than those 
same two years at the four-year institution. While honors program 
directors may not wish to begin their promotions by mentioning 
the cost of higher education, certainly it may come up in the course 
of a presentation. 

On occasions like this, the audience to whom the director is selling 
the honors program is as much the parents of students as the stu- 
dents themselves. Unless parents are exceedingly wealthy, the com- 
bination of high educational quality, personalized attention, and low 
cost will merit serious attention for the honors program. Even if 
some students do decide to go elsewhere, they may nonetheless 
spread the word about the program, which is a significant accom- 
plishment. Moreover, the foundation has been laid for some reverse 
transfers by students who have been less than successful at the four- 
year schools or had some change of circumstance requiring their 
return home. Resurrecting the academic careers of students whose 
four-year experience was lacking is an important goal of many two- 
year honors programs. 

• College Day and Speakers Bureau 

In addition, scheduling a number of independent lectures or activi- 
ties during a college day for honors students from feeder high 
schools is useful. These students should receive handouts in advance 
that establish a context and prepare them for the lectures or experi- 
ences on campus. Such occasions can be difficult to organize in met- 
ropolitan districts because they may require buses, hot dog lunches, 
and other amenities for perhaps thousands of students. Aside from 
the complex logistics of such an effort, some of the students may not 
be likely prospects. The effort, nevertheless, is helpful in generally 
broadcasting information about the honors program. 

A prelude or follow-up to College Day is offering the services of fac- 
ulty as guest speakers in high school honors and Advanced 
Placement (AP) classes. If sufficient interest exists, this effort itself 
may evolve into a speakers’ bureau independent of College Day. 
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• Articulation Council and Articulation Projects 

Since the honors program will very naturally be involved in issues 
of articulation with four-year schools and with high schools, 
participating in institutional articulation efforts with feeder high 
schools is useful for the honors director. 

An honors presence in this arena can make key high school person- 
nel aware of the substance of the honors program and even foster 
2+2+2 programs hinging on honors academics. These initiatives use 
the last two years of high school, two years at the community college, 
and the last two years at the four-year institution to enable students 
to efficiently and economically progress to the baccalaureate degree. 

• A Final Word 

Experimenting with and trying different strategies will reveal what 
works best in the local environment for developing and maintaining 
the program. Although not every attempt will be successful, much 
can be learned even from failures. What emerges as critical, however, 
is becoming comfortable with persistence. 
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CHAPTER SIX 

PUBLICITY AND PUBLIC RELATIONS 

Having defined some goals of the program, honors directors may 
wish to enlist the help and support of many of the faculty and adminis- 
tration as they prepare to recruit and enroll students. These allies will 
need appropriate materials and information to be conversant with the 
program. The program’s accomplishments so far have been great, but 
the honors director has only just begun. If all effort stops after the pro- 
gram’s goals and structure are identified, the honors program will 
remain a secret on campus. The honors director now needs to target 
information to the students who can benefit from the honors program. 
In other words, the honors program needs publicity. 

Publicity takes many forms, serves many different needs, and must 
be tailored to the specific goals of each program. The honors director 
will need to think about how to proceed. The first impulse may be to 
take the ideas that have worked for other programs. That will only 
work, however, if the program being borrowed from is similar to the 
one being promoted for the first time. No two honors programs can be 
publicized or marketed in exactly the same way; nevertheless, some 
commonalities exist. 

Honors publicity generally targets three groups: college employees, 
students, and the general public. The honors program needs to know 
why it must communicate with each group and how to measure success. 

Target Groups 

College Employees 

• The Administration 

Having gained the initial support of the administration, the honors 
director and the honors committee will want to keep administrators 
informed about what is happening in the program. Most honors 
programs are costly from the standpoint of cost per student hour; 
thus, the administration must understand how much the honors pro- 
gram adds to the mission of the institution. 

• College’s Governing Board 

The two-year institution’s governing board or board of trustees 
should be kept informed, especially about those elements that 
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reflect the quality of the college. The governing board will likely pro- 
vide an informal means of sharing information with members of the 
general population. 

• The Faculty 

The honors director and committee will want the broadest base of 
support that can be had from the faculty, both those who are a part 
of the program and those who are not. The broader the support 
of the program from the faculty, the less likely it will be perceived 
as elitist. 

• Foundation 

If the two-year college has a foundation or other collection of people 
with the responsibility of generating funds for the college, the hon- 
ors director and committee will want them to know about the hon- 
ors program. They will be able to use the academic successes of the 
honors program to solicit funds. The honors director and the hon- 
ors committee, in turn, may be able to turn to them for scholarships 
and funds for special events or projects. 

Alumni 

Many alumni remain deeply interested in how their alma mater is 
doing academically. Certainly, as the honors program matures, the hon- 
ors director and the honors committee will want to keep former hon- 
ors students aware of the continuing activities of the program and 
achievements of the current students. 

Students 

• Desired Students 

This target group would seem to be the most obvious for publicity. 
This group is also the one that the honors director and honors com- 
mittee will need to most clearly define so that all publicity efforts are 
successful. The goal of the honors program may be to attract more 
incoming freshmen or freshmen who are better prepared. The pro- 
gram may want to appeal to those students already on campus 
because many students may be ready for honors work after they have 
had at least one semester of college. One goal of publicizing the hon- 
ors program may be to encourage students to stay to complete their 
first two years in the two-year institution’s honors program before 
transferring to a four-year college. Contributing significantly to the 
graduation rate is one way the honors program repays the institution 
for its support. 


46 


Theresa A. James 


• Students Participating in the Honors Program 

How the honors program communicates with the students who are 
already in the program will depend on the nature of the honors pro- 
gram and campus. If the honors program has honors sections, dis- 
seminating information through those classes will be fairly easy. 
Data processing services can often supply mailing labels for students 
in the program and for those students who meet the requirements 
but are not yet in the program. If the two-year college is a residen- 
tial campus, then information can be given to the students through 
their mailboxes and posted flyers. The honors program will proba- 
bly need an extensive email list of honors students. An easier way to 
keep honors students informed may be to create and update an 
online bulletin board. The work involved in keeping email lists and 
online postings updated may not be more than the work involved in 
keeping computer-generated lists updated. In all, the honors direc- 
tor and staff may find that managing the lists can quickly fill a sig- 
nificant amount of work time. 

• Students Not Participating in the Program 

The great majority of students on campus will not participate in the 
honors program; however, these students can still benefit from hav- 
ing an honors program on their campus. It may make students feel 
better because the college they are attending has an honors pro- 
gram, which will enhance the reputation of the institution, and they 
may also benefit directly because honors events may be open to the 
whole student body. Fliers and handbills will be most useful for this 
population. They can also check the website or online bulletin board 
for events and calendars. 

The General Public 

• Specific Community Groups. 

These groups may have some impact on how the community views 
the college: service organizations, philanthropic groups, city and 
county governments, parents’ associations, youth or religious 
groups. Many groups exist whose interest in one academic area 
could dovetail quite nicely with the honors program’s ambitions. For 
instance, the honors program could offer a series of speakers on the 
history of the civil war and allow the local group of civil war buffs to 
help organize and publicize the speeches. These groups need to 
know what an excellent option honors at the two-year college can be. 
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• The General Population 

This group will be the hardest to connect with concerning the hon- 
ors program because they are the most various. The honors director, 
however, may be particularly interested in them because they may 
underwrite the whole operation of the college through their tax sup- 
port. Whether they pay salaries or define the two-year college’s rep- 
utation in its service area, they will feel positive about the whole col- 
lege if they know about the honors program’s accomplishments. 

Types of Publicity 

After identifying the target groups, the honors director in conjunc- 
tion with the honors committee must decide how the message is going 
to reach them. The following ideas need to be weighed and measured 
against the honors program, campus, and student body. 

Before deciding on any type of publicity, the honors director should 
consider creating a phrase, logo, or brand to identify the honors pro- 
gram and all of the printed publicity that will be produced. This phrase 
or logo will immediately identify the honors program. In essence, this 
logo serves the same purpose as the mascot or team name used to iden- 
tify a college’s athletic teams. The people who produce designs for the 
institution should help the honors director produce the design and 
other material. The honors director also might want to see if students 
who are studying commercial art and design can participate in the cre- 
ative process. 

People at several levels of authority will want to be involved in choos- 
ing a promotional logo or phrase because these decisions will likely 
need to conform to the institution’s long-term promotional plans. The 
honors program will not want to interfere with or undermine efforts by 
the larger institution to promote community awareness. The honors 
director and committee may have to have promotional items approved, 
and the honors program logo may have to coincide with or play off of 
the college’s campus-wide logo. Establishing a link with the two-year 
college’s community relations office may allow the honors director to 
avoid problems with publicity, promotions, communications, and 
recruitment further down the line. 

Website 

One of the most effective ways to publicize a program is to put it on 
the web. The honors director and committee may want to accomplish 
this goal in several ways: through campus/ college pages maintained by 
professionals, through student-maintained pages that may or may not 
be linked to the two-year college’s page, or through personal efforts. 
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Obviously, the director’s ability to design and publish web pages will 
influence this decision. Having at least one page that does not have to 
be updated often and having some material that can be found by going 
to the college’s web page would be wise. Beyond that, the amount and 
type of material published via the internet will have to do with the 
nature of the specific honors program. Electronically published mater- 
ial may be accessible for a long time, so maintenance will be required. 
The honors director may have to be careful about letting students open 
home pages in the name of the honors program, especially since the 
honors program may only have that student for two years. 

Brochures 

Most programs will want to have some kind of general explanatory 
brochure. This generic brochure may be altered to serve various popu- 
lations. For a recruiting brochure for incoming students from the high 
schools, the honors director probably will want to have some kind of 
return card for them to mail back for ease of communication. Thus, 
this publication could begin with general information and save specif- 
ic details for when the student makes contact. The honors program 
might want another general brochure for on-campus students, but 
without the mail-in reply form. Copies to community relations, enroll- 
ment management, recruiters, and board members will enhance the 
presence of the honors program on the two-year campus. Sometimes, 
students will want to become involved in the generation of these pro- 
motional materials, and this participation can often garner publicity for 
the program. Students in local high schools may be attracted to a pro- 
gram for which they, or people they know, can design publicity. Other 
brochures may not be purely informational; they may be concept 
brochures to show the character of the honors program without giving 
the details of admission, maintenance, and successful completion. 

Posters 

Posters would be a good opportunity to inform the general student 
body of the existence of the honors program. The major problem with 
posters, however, is that once they become familiar, people tend not to 
see them; in essence, the poster becomes just a part of the wall. Of 
course, the posters may be moved from one location to another so that 
the impact returns. As members of the public come on campus for var- 
ious events, they will see the posters and learn about the honors pro- 
gram. The honors director might want to make sure that promotional 
posters are located in places where the general public is likely to pass 
while on campus. Local high schools may allow the honors program 
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some of their bulletin board space to place posters, and monitoring the 
condition and placement of these posters, especially if they are not 
behind glass, will be especially important. 

Bookmarks 

One fairly simple way of getting at least one piece of information 
into the hands of students on campus is with a bookmark. The book- 
mark obviously contains a limited amount of information but would 
encourage interested students to contact the honors office. The book- 
mark might be placed at the checkout counter of the library for stu- 
dents. Or better yet, the campus bookstore could give one to students 
as they buy their books at the beginning of each semester. A book- 
mark should prominently and clearly depict one fact that would ben- 
efit students and entice them to keep the bookmark: a recent schol- 
arship award, a quotation from a highly regarded publication, or the 
honors program director’s official contact information. If the honors 
program maintains a website, this address will likely offer students 
everything they need in terms of information and updated calendars. 
For a new scholarship, a flurry of bookmarks may be the way to gen- 
erate excitement. 

Newsletter 

If the two-year institution is not a resident campus or the honors 
program does not require all students to take the same classes, pro- 
motions about the honors program will have to be clever about com- 
municating with all of the honors students. The honors office or direc- 
tor could mail memos out as the need arises, although such mailings 
can be costly and time consuming. The honors program may need 
some form of a newsletter published on a regular basis. Using a 
newsletter as a means of sharing information with students necessitates 
that it come out regularly. 

The newsletter can, and should, contain information other than 
what might be included in memos to students. A look at upcoming 
events can be a helpful feature. Profiles of selected students can 
enhance the feeling of community within the honors program, espe- 
cially if all of the students are not sharing some classes or living near 
each other. Publicizing events on campus is a way of demonstrating 
cooperation between the honors program and other parts of the cam- 
pus. Short articles or pieces of writing by honors students and faculty 
can also generate interesting discussions and participation. Including a 
calendar with important events and deadlines is a good way to maintain 
student focus on success. A column may feature the activities and 
accomplishments of alumni of the program. 
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A newsletter has wide appeal. Alumni who want to know what is hap- 
pening in the program can be placed on the mailing list. Certainly all 
of the teaching staff working directly with the program should receive 
the newsletter. Other staff, particularly the administration, should 
receive this information. While a newsletter can serve a number of pur- 
poses, drawbacks do exist. Newsletters are hard work to produce and 
must look professional, and from time-to-time, for example, the honors 
office or director may still need to send out a notice because an item 
missed the newsletter deadline. 

Lists from Faculty and Follow-up 

All instructors on campus should be asked to submit names of stu- 
dents who could benefit from being in the honors program. These 
requests can be made electronically and through flyers in faculty mail- 
boxes. This idea could also be used with high school students through 
teachers who teach honors high school courses. The honors director 
may want to write a personal letter telling the student that he or she has 
been recommended by a teacher. The letter should include informa- 
tion about the program and an invitation to talk more with the honors 
advisor or to come to an academic program, social event, or honors 
class. Coordinating correspondence or contact with registration peri- 
ods may mean that student interest translates into enrolling in honors 
courses. Sending a letter thanking faculty will ensure continued sup- 
port for the honors program. Copying the department chair or dean 
would be a courteous as well as shrewd political move. Although letters 
may generate a response, in many cases a telephone call and the result- 
ing personal contact and attention will be critical. 

Presentations 

Regular presentations at local high schools may improve the pro- 
gram’s access to talented students and their teachers and parents. One 
way to interact with members of various community groups would be to 
make presentations at various meetings, such as those held by local 
community service or professional organizations or civic gatherings. 
The honors director can explain the program during these presenta- 
tions, or selected students can make presentations about the work they 
are doing in the program. If demand warrants, the honors program 
might set up some form of a speakers’ bureau. 

Making reports or presentations to the two-year institution’s govern- 
ing board will enhance the honors program’s reputation and visibility 
on the campus. The honors director may report to the board on a reg- 
ular basis or save the presentations for special activities or awards. 
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Permanent Displays 

Awards and other tangible evidence of the effectiveness and accom- 
plishments of the honors program should be displayed in a prominent 
place. If the honors program has an honors office or some other iden- 
tifiable honors space, this might be the appropriate place for a perma- 
nent display. Placing this cabinet or display where it can also be viewed 
by the passing general student body as well as honors students is desir- 
able because it augments public awareness of the program. 

Catalogs and Bulletins 

The honors program should work with the college’s registrar or 
other appropriate administrators to see that the honors program and 
its requirements are adequately displayed in the general college catalog 
as well as in each semester’s course listing. Highlighting some special 
feature of the program in the course listing or bulletin reinforces the 
idea of the honors program in students’ minds as they register. This is 
an excellent way for the general student population to have the honors 
program called to their attention as they are planning their course 
schedule. If possible, honors courses in the schedule of classes should 
be listed under the heading of honors as well as under the appropriate 
discipline. 

Joint Sponsorship 

When the honors program sponsors an event, organizers may want 
to have it sponsored in part by one or more other areas of the college. 
For example, if the honors program is bringing in a speaker for some 
honors program event, the student government, service learning pro- 
gram, related academic areas, or other offices in the college might 
jointly sponsor the individual. Through joint sponsorship, a variety of 
benefits can accrue: 1) maximizing funds by sharing the costs; 2) 
demonstrating that having an honors program on campus benefits all 
students; 3) having a larger audience interested in the event, thus 
more individuals attending and benefiting. Another ramification of 
asking others to co-sponsor events is that the honors program can 
expect to reinforce the connection by reciprocating in kind at a later 
event. 

Press Releases 

To let the general public know what is happening in the honors pro- 
gram, the college publicist and community relations office may need to 
be informed first so that they can use their connections and sources to 
publicize the honors program event. Local or weekly papers may print 
news articles about the honors program. Radio and television have to 
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be considered within the overall picture created by the honors budget 
and the nature of the market. A talk-radio program may provide an 
alternative way to reach an audience, and many stations make public 
service announcements. 

Counseling/ Counselor 

If the two-year college has academic advising done by full-time 
counselors, the honors program may want to have a handbook of 
information about the program for each counselor. In colleges where 
academic advising is done by faculty, the same procedure can work 
well. All parties involved should set a priority of referring students 
who have any interest in the honors program. This referral allows the 
honors program director to follow up with specific information for 
that student. 

Honors Convocations and Awards Ceremonies 

Recognition of the work and success of honors students is important 
in building pride in the honors program. This area is one where the 
nature of the local student body and the two-year college need to be 
taken into consideration. Although some honors programs have an 
exclusive honors ceremony, others host an all-college honors convoca- 
tion where recognition is given to all students who have done out- 
standing academic work. 

Public Service Projects 

Some honors programs require that a student be involved in some 
form of community or public service as a part of the honors graduation 
requirements. Other programs use public service projects to bring 
together the students who are in the honors program so that they gain 
a sense of community. Whichever direction a program might choose to 
go, the results of what is done serve as excellent fodder for articles in 
various publications. This type of activity is also a positive way of letting 
members of the general public know about honors students and having 
honors students learn about the needs of the general public. 

While publicity and public relations do not constitute the central 
focus of an academic program, the honors programs at two-year insti- 
tutions certainly need to consider them. While an effective honors pro- 
gram depends on consistent enrollment and the retention of high-level 
students, the publicity from the honors program could well make or 
break its reputation with any number of stakeholders in the communi- 
ty. Therefore, even the loftiest academicians must spend resources on 
public relations. 


53 


A Handbook for Honors Programs at Two-Year Colleges 


54 


Theresa A. James 

CHAPTER SEVEN 
ENRICHING THE PROGRAM 

Once the honors program is in place, the honors director and the 
honors committee will continue to work on enhancements and expan- 
sions. The following suggestions are not listed in any particular order 
because the importance and success of each item will vary according to 
the needs of a particular honors program; however, honors directors 
should find some of the recommendations listed below helpful in the 
recruitment and retention of students and in the overall success of 
their program. 

Assessment 

One of the best ways to enhance the honors program is to become 
fully invested in the two-year institution’s assessment process. Sometimes 
this process is called institutional effectiveness or quality management, 
but, whatever the title, it typically refers to the systematic self-evaluation 
of programs to see if stated goals have been achieved and to develop 
new goals within the context of the college’s whole community. Some 
honors programs have been exempted from the reports, paperwork, or 
processes required of other programs. 

When an honors program does not regularly assess and document its 
workings, one danger is that it risks becoming so deeply associated with 
one dynamic professor or administrator that they cannot survive the 
passing of honors program leadership from this person to any other 
person. When the honors program is well integrated into the processes 
and structures of the college, its chance of surviving the retirement of 
a charismatic leader is much improved. 

A benefit of true integration for the honors program is that other 
programs on campus may find they have more in common with the 
honors program than they had previously thought; this connection 
would open up many opportunities for cooperation. Furthermore, 
these other programs that once may have characterized the honors pro- 
gram as elitist or unrealistic could find common ground for discussion 
and mutual benefit. 

Generally, assessment involves the periodic evaluation of the honors 
program in a written report. The first step is usually self-assessment, 
writing up a list of goals and methods of achieving them that is pub- 
lished for the general college community. Often, these initial reports 
include a mission statement and a list of objectives that will be stored in 
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a folder or database accessible through the college’s computer systems. 
Considering the attributes of one’s honors program in terms of 
NCHC’s “Basic Characteristics” should be one of the first steps in the 
assessment process. (See Appendices A and B.) Should the college lack 
the resources to keep all of these reports on the computer system, the 
reports will still be available in one location, such as a dean’s office or 
the library, since the assessment process is usually a community activity. 
Once a program states its initial purpose and goals, it will have to eval- 
uate its progress toward those goals on a regular basis, possibly annual- 
ly. These reports are often the place where the facts and statistics of the 
program’s achievements can be collected and published for all inter- 
ested parties to review. Many things can happen in these evaluations: 

• the program manager may have decided to discard some goals, and 
this report will clearly explain if the goal has been rephrased, re- 
placed, or simply eliminated; 

• the program may have achieved a goal, and this achievement can be 
recorded; the report will then establish that this goal has been 
reached or that it will be reconstituted in the coming year; 

• the program may have failed to achieve a goal, and the report will 
explain why it failed and how it will respond to that result, perhaps 
by trying again or discarding it as an inappropriate goal for the 
program. 

Many interesting issues can emerge from these reports, especially 
if other programs on campus can be asked to indicate how they 
are contributing to honors education and adding to the value of the 
institution. 

While this process may seem overwhelming and many associated 
with honors will claim that the benefits afforded by honors programs 
cannot be measured, full integration into the institutional assessment 
process is still worthwhile for any two-year institution thinking of 
starting or enhancing an honors program. This brief description 
should make the honors director and honors committee interested 
in this process, but all should be aware that the vocabulary used here 
often changes from institution to institution. Sometimes, the trou- 
blesome snarls in these processes can come about because of simple 
misunderstandings about words like “goals” and “objectives.” (For an 
in-depth discussion of the nuts and bolts of assessment and evalua- 
tion, see the NCHC monograph by Rosalie Otero and Robert 
Spurrier.) 
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Retreats 

Honors directors at two-year institutions take every opportunity to 
enhance the feeling of community among honors students, and an 
annual retreat has been used successfully at many institutions. For 
example, one college has a retr eat near the beginning of the fall semes- 
ter so that second-year students can welcome and become acquainted 
with first-year students. Besides familiarity with other honors students, 
the bonding experience can make new students more comfortable with 
the director. The retreat is usually organized around a theme; when it 
is the Phi Theta Kappa Study Topic, Phi Theta Kappa provides many 
useful supplemental materials. The current honors students prepare 
the materials before the retr eat to produce activities and performances 
that help the new students to bond and to stretch their boundaries. 
Guest speakers, films, discussion groups, games, skits, a campfire, and 
other activities can work well at retreats. Secluding the retreaters at 
some camp or park away from all of the usual distractions is often a 
shrewd strategy. Usually, students have to be encouraged to attend, not 
because they do not want to go but because their lives are so busy; fur- 
thermore, many honors programs have strict rules about leaving 
schoolwork, cell phones, and other potential distractions back in 
civilization. 


Honors Organizations 

One of the ways to enrich an honors program is to participate in 
local, state, regional, and national honors organizations. Such groups 
can facilitate meeting other honors directors for the exchange of infor- 
mation or the development of academic alliances. They can also direct- 
ly benefit honors students by providing opportunities to network, by 
offering scholarships and awards, or by sponsoring such activities as 
four-year college visitations. 

If no local group exists, one could be started if the honors programs 
in the area cooperate and have good leadership. Honors programs 
need to consider membership in state, regional, and national organi- 
zations, particularly NCHC and Phi Theta Kappa International Honors 
Society for the Two-Year College. 

NCHC is the most important national honors group for honors 
directors. NCHC publishes a monograph series, which includes this 
work, plus a newsletter delivered via email and available online. It also 
publishes a refereed journal dealing with the intricacies of honors pro- 
grams called Honors in Practice (HIP ) , a refereed scholarly journal called 
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the Journal of the National Collegiate Honors Council (JNCHQ, and the 
National Honors Report ( NHR ), which is the organization’s publication of 
official business. The organization’s national convention has numerous 
sessions on all aspects of honors, including a growing number related 
specifically to honors in the two-year college. The Two-Year College 
Committee of NCHC also meets at the national convention held in the 
late fall to exchange information; honors directors, members of the 
honors faculty, honors students, and selected members of an honors 
committee will find a marketplace of ideas, brochures, and publica- 
tions, and a vast network of cooperation. The conference program fea- 
tures workshops on Beginning in Honors® and Developing in Honors. 
In short, the NCHC convention is a great place to exchange ideas, focus 
the direction of the honors program, develop contacts with four-year 
colleges, foster relationships with local counterparts, and collect infor- 
mation on local, state, and regional honors meetings. NCHC has six 
autonomous regional affiliates that also meet annually. Attending a 
regional honors meeting will provide an excellent and relatively inex- 
pensive place for students to present papers and meet with other hon- 
ors students and for honors faculty and directors to meet colleagues 
and exchange ideas. 

Phi Theta Kappa is an important national organization for honors 
students. With a history dating back to 1918 and with some 800 chap- 
ters, Phi Theta Kappa has had considerable experience with what works 
in honors at various levels of program development. By starting a Phi 
Theta Kappa chapter, the honors program will become part of an orga- 
nization that prints numerous materials on how to enhance the success 
of the local chapter and the honors program in general; that publishes 
a newsletter and magazines; that offers millions of dollars in scholar- 
ships and other awards; that hosts a national convention attended by 
thousands of honors directors and students; and that sponsors an annu- 
al honors institute, honors topic, and service project. Obviously, the 
local Phi Theta Kappa chapter may help honors program recruitment. 


Four-Year College Alliances 

One positive outgrowth of honors programs is furthering articula- 
tion agreements among institutions because the vast majority of honors 
students are capable transfer students. The increased flow of highly suc- 
cessful transfer students between institutions continues to drive the 
articulation process. 
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Significantly, this flow is just a beginning and very naturally encour- 
ages a myriad of other articulation activities. As the honors program 
director sets up the channels to enable a successful transfer, an impor- 
tant collegial relationship is established with the university honors 
director because honors directors, regardless of their institutional affil- 
iation, share the same general concerns about maintaining a high-qual- 
ity education for able students. This kind of inter-institutional contact 
often leads to a transfer alliance between honors programs that will 
generate scholarship opportunities as well. NCHC has a Two-Year to 
Four-Year Articulation Committee charged with examining the issues 
involved with smooth transfers for students and long-term inter-pro- 
gram agreements. 

One of the more tangible benefits of such an alliance for students 
may be some form of guaranteed admission to the four-year school. 
With such an alliance in place, other kinds of articulation become eas- 
ier. Disciplinary faculty-to-faculty meetings can establish common 
understanding on what is taught at the community college and at the 
university. Articulation becomes truly collegial when the two-year and 
four-year colleges’ faculties can meet to discuss transfer issues. As they 
negotiate different aspects of an articulation agreement, members of 
each faculty will be able to share and dispel some of their concerns and 
also to share some of their best ideas and have them disseminated. As a 
result of these faculty-to-faculty meetings, many courses at the two-year 
college are recognized as fulfilling requirements at the university. 
Therefore, all transfer students at the community college benefit from 
this faculty-to-faculty negotiation. 

Students also benefit from this kind of relationship in more direct 
ways. One component of the relationship may be special orientations 
for students in the alliance, and these orientations can be tailored at 
the community college’s request to the needs of the students transfer- 
ring from the two-year honors program. Departmental counselors at 
the university can speak on departmental retention strategies and how 
students can be more successful. Students who have already transferred 
can talk about what affected their transfers, how rough or easy their 
transfers were, and what would have made a difference for them. 

Such agreements may also include a guaranteed admission policy so 
honors students can enter their choice of majors upon transfer or 
receive special consideration for scholarships, campus parking, hous- 
ing, or jobs. A transfer agreement can also lead to special counseling 
services, priority registration, library privileges, and free tickets to 
sporting and cultural events on the four-year college campus. 


59 


A Handbook for Honors Programs at Two-Year Colleges 


Beyond these student perquisites, creating four-year college alliances 
will generate other advantages; for example, such alliances can lead to 
meetings with other directors from two-year colleges that have devel- 
oped similar alliances. These alliance meetings can become an impor- 
tant forum for the exchange of ideas. Alliances can also initiate faculty- 
to-faculty dialogues, better inter-institutional support services, and bet- 
ter communications with the counseling and admissions personnel at 
four-year colleges. In various ways, special alliances formed via the hon- 
ors program will also bring the honors program closer to its feeder high 
schools since high school instruction and guidance personnel and stu- 
dents will be interested in knowing about these agreements with four- 
year institutions. 

Of course, some people may resist the idea of an alliance, fearing 
that such agreements would reroute their potential freshmen to com- 
munity colleges; however, most four-year colleges will not feel threat- 
ened. They will, in fact, like the idea that honors programs at two-year 
institutions are recruiting people for their institution, and they will see 
such alliances as guaranteeing that they will enroll the best transfer stu- 
dents: the graduates of the honors program. Initiating alliances with 
the four-year institutions to which honors students transfer may be a 
top priority for honors directors and honors committees. 

To initiate an alliance, the honors director or the appropriate mem- 
ber of the honors committee should contact one or more of the fol- 
lowing people at the colleges to which the honors program sends stu- 
dents: the admissions director, the articulation officer, the director of 
relations with schools or inter-institutional programs, the director of 
the honors program, or the college president or provost. 


High School Alliances 

Over and beyond a university articulation role, an honors program 
can encourage broader institutional articulation: 2+2+2 articulation — 
the last two years of high school, two years of community college, and 
two years at the baccalaureate-granting institution. 

As was pointed out earlier, these articulation efforts take place 
because of the natural inter-institutional contact that an honors pro- 
gram engenders. Increased outreach to the feeder high schools pro- 
duces better communication about the college to the high schools. 
Because of the impetus toward articulation, the directors of gifted and 
talented education at feeder high schools may be willing to serve on the 
honors program committee. When they do serve on this committee at 
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the two-year college, they assure that the honors program is sensitive to 
the needs of its students. For example, if the high schools cannot offer 
an honors summer experience for lack of funding or lack of sophisti- 
cated scientific equipment, perhaps the community college can do so 
and can thereby encourage gifted, talented, and high-achieving high 
school students to consider the local two-year college seriously. Thus, 
the entire college benefits from this inter-institutional contact. 

Developing a close relationship with feeder high schools will 
enhance recruitment and should eventually become an integral part of 
the honors program. The fact is, no matter how good the honors pro- 
gram, some of the more academically advanced students in high school 
will opt for going directly to a four-year college. While that choice is 
wise for many students, often it results from the pressure of peers, 
teachers, parents, and counselors who are unfamiliar with the benefits 
of attending a community college and of joining the local honors pro- 
gram. Air honors director can help students fine-tune their decision by 
developing close ties to those groups that influence students and by 
spreading the word about honors at the two-year college. 

Newsletters and Other Publications 

A newsletter can be an important vehicle for staying in touch with 
students, faculty, alumni, and administration. The format of the 
newsletter will depend on the honors program’s size and needs. 
Newsletters often include information on scholarships and transfer 
deadlines; program meeting dates and other calendar matters related 
to program activities; comments from the honors director, an adminis- 
trator, a counselor, or perhaps the president of an honors society; a fac- 
ulty profile; general program information; articles on how students can 
enhance their participation in the program; transfer information; and 
information on related organizations like Phi Theta Kappa. Newsletters 
can easily be enhanced with graphics and colored paper. Inventiveness 
and active honors student participation may make the newsletter one 
of the best elements of the honors program. 

Once the newsletter is in place for a while, a journal or other publi- 
cation may enrich the honors program. Such a publication, perhaps 
done only once a term or year, might include essays related to an hon- 
ors topic or perhaps art or poetry, whatever proves to be most advanta- 
geous to the two-year institution. The important thing is that the hon- 
ors program has created another vehicle through which bright students 
can express themselves and develop their potential. 
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Cultural, Social, and Educational Events 

Having the students and faculty of the honors program participate 
together in social, cultural, and educational events can be an important 
means of creating close ties among the participants of the honors pro- 
gram and between the honors program and the community. Such activ- 
ities can also become important fund-raising events and recruitment 
sessions. 

Outings can include visits to a museum, perhaps utilizing the exper- 
tise of a local art instructor for the tour, or a pothick dinner hosted by 
one or more faculty members, or even a sporting or cultural event at 
one of the four-year colleges in the local area. (Complimentary tickets 
may be in order if the event is at a four-year institution to which the 
honors program sends quite a few transfer students.) 

Events at the local two-year campus may provide cultural or social 
enhancement without the possible added investment of time and other 
resources involved in a long-distance field trip. In fact, the honors stu- 
dents can help to bring events to the local campus through fund-rais- 
ing and other offers of sponsorship and help. A speakers program 
could be devised in conjunction with interested students, student gov- 
ernment, or the debate club. The honors program could sponsor a 
scholastic competition and solicit contributions for scholarships as 
rewards from the two-year college’s foundation, student government, 
or the college board. In short, the honors director can devise ways that 
students can get together to have fun, meet other students and faculty, 
develop their intellects, and maintain the visibility of the honors pro- 
gram. Such activities will likely generate goodwill among faculty 
towards the honors program and encourage honors students to 
become actively involved. 

College and Community Service 

For several reasons, many honors programs have a service compo- 
nent as part of their requirement for membership. One reason is that 
it instills in honors students a sense of social responsibility. Another is 
that many four-year institutions are not interested in giving scholar- 
ships to students who simply have a high GPA. Instead, they are look- 
ing for well-rounded individuals who have participated in school or 
community activities and who are willing to give something of them- 
selves to their community and college. In addition, having honors stu- 
dents volunteer at the two-year college or in the community is anoth- 
er way to make the honors program visible and to distinguish honors 
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students from other students. Requiring some sort of service will make 
honors students feel involved and enable members of the honors fac- 
ulty, honors committee, or the honors director to write strong letters 
of recommendation. 


Scholarships and Awards 

To enhance the recruitment and retention aspects of the honors 
program, scholarships and awards to honors students should be as 
plentiful as the efforts of everyone associated with the honors program 
can make possible. The honors program can accomplish this goal, in 
part, by joining groups such as Phi Theta Kappa, which offers many 
scholarships and awards, or the honors program can raise money to 
offer its own awards. To do the latter, the honors program should have 
a representative approach various groups on campus for financial sup- 
port, among them the student government, the college’s foundation, 
and the local governing board. Also, local businesses may want to par- 
ticipate in enhancing their community by giving scholarship contribu- 
tions. For specific expenses, the honors program may want to consider 
car washes, bake sales, and raffles, as well as other money-making activ- 
ities the students can do. Fund-raising is another area in which students 
from the honors program may be able to cooperate with students from 
other programs or student organizations. 

International Education 

Participation in international education is yet another way to 
enhance the honors program. Students are excited by the prospect of 
international travel, and honors students are no exception. That the 
honors program may provide access to international study programs 
may appeal to students. The philosophy behind international educa- 
tion has many of the same goals as an honors program. Certainly, hon- 
ors students will benefit from participating in an international educa- 
tion program, and affiliation with such a group will likely help the 
recruitment efforts of the honors program both in the high schools 
and on the two-year college campus. 

Conclusion 

The suggestions listed here are by no means exhaustive. Once the 
initial honors program is in place, the honors director might consider 
expanding the program to include one or more of the honors models 
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discussed earlier in this monograph. The key is to remain flexible and 
take from different models those components that best suit the needs 
of the local population. Often, the best resources for developing the 
honors program further are close by: the honors committee, alumni, 
and, of course, current honors program students. These constituents 
may have helpful opinions about the different honors models as well as 
the evolution of the honors program. An honors mentality will no 
doubt enjoy the occasional inexpensive experiment, and while some of 
the experiments will not prove to be successful enhancements of the 
honors program, the purpose is to differentiate the honors program 
from the non-honors program, to enhance the honors students’ expe- 
rience, and to improve their chance of success in the future. 
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APPENDIX A 

Basic Characteristics of a Fully Developed 
Honors Program 

No one model of an honors program can be superimposed on all 
types of institutions, ffowever, there are characteristics that are com- 
mon to successful, fully developed honors programs. Listed below are 
those characteristics, although not all characteristics are necessary for 
an honors program to be considered a successful and/or fully devel- 
oped honors program. 

• A fully developed honors program should be carefully set up to 
accommodate the special needs and abilities of the undergraduate 
students it is designed to serve. This entails identifying the targeted 
student population by some clearly articulated set of criteria (e.g., 
GPA, SAT score, a written essay). A program with open admission 
needs to spell out expectations for retention in the program and for 
satisfactory completion of program requirements. 

• The program should have a clear mandate from the institutional 
administration ideally in the form of a mission statement stating the 
objectives and responsibilities of the program and defining its place 
in both the administrative and academic structure of the institution. 
This mandate or mission statement should be such as to assure the 
permanence and stability of the program by guaranteeing an ade- 
quate budget and by avoiding any tendency to force the program to 
depend on temporary or spasmodic dedication of particular faculty 
members or administrators. In other words, the program should be 
fully institutionalized so as to build thereby a genuine tradition of 
excellence. 

• The honors director should report to the chief academic officer of 
the institution. 

• There should be an honors curriculum featuring special courses, 
seminars, colloquia, and independent study established in harmo- 
ny with the mission statement and in response to the needs of the 
program. 

• The program requirements themselves should include a substantial 
portion of the participants’ undergraduate work, usually in the vicin- 
ity of 20% or 25% of their total course work and certainly no less 
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than 15%. Students who successfully complete Honors Programs 
requirements should receive suitable institutional recognition. This 
can be accomplished by such measures as an appropriate notation 
on the student’s academic transcript, separate listing of Honors 
Graduates in commencement programs, and the granting of an 
Honors degree. 

• The program should be so formulated that it relates effectively both 
to all the college work for the degree (e.g., by satisfying general edu- 
cation requirements) and to the area of concentration, departmen- 
tal specialization, or pre-professional or professional training. 

• The program should be both visible and highly reputed throughout 
the institution so that it is perceived as providing standards and mod- 
els of excellence for students and faculty across the campus. 

• Faculty participating in the program should be fully identified with 
the aims of the program. They shotdd be carefully selected on the 
basis of exceptional teaching skills and the ability to provide intel- 
lectual leadership to able students. 

• The program should occupy suitable quarters constituting an hon- 
ors center with such facilities as an honors library, lounge, reading 
rooms, personal computers, and other appropriate decor. 

• The director or other administrative officer charged with adminis- 
tering the program should work in close collaboration with a com- 
mittee or council of faculty members representing the colleges 
and/or departments served by the program. 

• The program should have in place a committee of honors students 
to serve as liaison with the honors faculty committee or council who 
must keep the student group fully informed on the program and 
elicit their cooperation in evaluation and development. This student 
group should enjoy as much autonomy as possible conducting the 
business of the committee in representing the needs and concerns 
of all honors students to the administration, and it should also be 
included in governance, serving on the advisory/ policy committee 
as well as constituting the group that governs the student association. 

• There should be provisions for special academic counseling of hon- 
ors students by uniquely qualified faculty and/or staff personnel. 

• The honors program, in distinguishing itself from the rest of the 
institution, serves as a kind of laboratory within which faculty can try 
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things they have always wanted to try but for which they could find 
no suitable outlet. When such efforts are demonstrated to be suc- 
cessful, they may well become institutionalized, thereby raising the 
general level of education within the college or university for all stu- 
dents. In this connection, the honors curriculum should serve as a 
prototype for educational practices that can work campus-wide in 
the future. 

• The fully developed honors program must be open to continuous 
and critical review and be prepared to change in order to maintain 
its distinctive position of offering distinguished education to the best 
students in the institution. 

• A fully developed program will emphasize the participatory nature 
of the honors educational process by adopting such measures as 
offering opportunities for students to participate in regional and 
national conferences, Honors Semesters, international programs, 
community service, and other forms of experiential education. 

• Fully developed two-year and four-year honors programs will have 
articulation agreements by which honors graduates from two-year 
colleges are accepted into four-year honors programs when they 
meet previously agreed-upon requirements. 

Approved by the NCHC Executive Committee March 1994 
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APPENDIX B 


Basic Characteristics of a Fully Developed 
Honors College 

An honors educational experience can occur in a wide variety of 
institutional settings. When institutions establish an honors college or 
embark upon a transition from an honors program to an honors col- 
lege, they face a transformational moment. No one model defines this 
transformation. Although not all of the following characteristics are 
necessary to be considered a successful or fully developed honors col- 
lege, the National Collegiate ffonors Council recognizes these as rep- 
resentative: 

• A fully developed honors college should incorporate the relevant 
characteristics of a fully developed honors program. 

• A fully developed honors college should exist as an equal collegiate 
unit within a multi-collegiate university structure. 

• The head of a fully developed honors college should be a dean 
reporting directly to the chief academic officer of the institution and 
serving as a full member of the Council of Deans, if one exists. The 
dean should be a full-time, 12-month appointment. 

• The operational and staff budgets of fully developed honors colleges 
should provide resources at least comparable to other collegiate 
units of equivalent size. 

• A fully developed honors college should exercise increased coordi- 
nation and control of departmental honors where the college has 
emerged out of such a decentralized system. 

• A fully developed honors college should exercise considerable con- 
trol over honors recruitment and admissions, including the appro- 
priate size of the incoming class. Admission to the honors college 
should be by separate application. 

• Air honors college should exercise considerable control over its poli- 
cies, curriculum, and selection of faculty. 

• The curriculum of a fully developed honors college should offer sig- 
nificant course opportunities across all four years of study. 
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• The curriculum of the fully developed honors college should consti- 
tute at least 20% of a student’s degree program. An honors thesis or 
project should be required. 

• Where the home university has a significant residential component, 
the fully developed honors college should offer substantial honors 
residential opportunities. 

• The distinction awarded by a fully developed honors college should 
be announced at commencement, noted on the diploma, and fea- 
tured on the student’s final transcript. 

• Like other colleges within the university, a fully developed honors 
college should be involved in alumni affairs and development and 
should have an external advisory board. 

Approved by the NCHC Executive Committee June 2005 
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APPENDIX C 


NCHC Publications, Monographs, and Resources 


The National Office of the NCHC 
1100 Neihardt Residence Center 
University of Nebraska-Lincoln 
540 N. 16th St. 

Lincoln, NE 68588-0627 

Executive Director: Patti Speelman 


Phone: (402) 472-9150 
Fax: (402) 472-9152 

Email: nchc@unlserve.unl.edn 
Website: www.nchchonors.org 


View the NCHC website, “Available Materials,” to investigate or order 
any of the following materials. 


Of particular value to many readers is the full and objective overview 
of specific honors programs and colleges in America found in Peterson ’s 
guide. This official guide to the National Collegiate Honors Council 
includes both two-year and four-year honors programs and honors 
colleges; institutional profiles include a program description, partici- 
pation requirements, instructions for admission, availability of scholar- 
ships, a description of the institution, and contact information. 

Peterson’s Smart Choices: Plonors Programs & Colleges. 4 Edition. Edited 
by Joan Digby, 2005. 


Periodicals: 

Journal of the National Collegiate Honors Council (JNCHC) 

A double-blind peer-reviewed journal for scholarly articles; two issues 
published annually. 

Send inquiries to Ada Long , JNCHC, 316 Cook St., St George Island, 
FL 32328. Email: adalong@uab.edu ; phone: (850) 927-3776. 

Honors in Practice (HIP) 

A double-blind peer-reviewed journal for articles describing practical 
suggestions and successful honors practices; one issue annually. 

Send inquiries to Ada Long, HIP, 316 Cook St., St. George Island, FL 
32328. Email: adalong@uab.edu; phone: (850) 927-3776. 

National Honors Report (NHR) 

The journal of record of the National Collegiate Honors Council; 
produced by the National Office and officers of the organization. 

Send inquiries to nchc@unlserve.unl.edu . 
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Electronic Newsletter 

Up-to-date news and information from the National Office of 
the NCHC. 

Send inquiries to nchc@unlserve.unl.edu . 

Listserv 

Up-to-date news, information, and conversation; issues can be raised 
to the whole constituency of the NCHC who read the listserv; questions 
can be asked and answered. 

Send inquiries to nchc@tmlserve.unl.edu . 

Monographs: 

Each institution receives a copy of each monograph when it first 
joins NCHC and a copy of each new monograph as it is published. 

Send inquiries about monograph topics to Jeffrey Portnoy, 
Georgia Perimeter College, Lawrenceville Campus, 1000 University 
Lane, Lawrenceville, GA 30043. Email: jportnoy@gpc.edu ; phone: 
(678) 407-5324. 

A Handbook for Honors Administrators. Ada Long, 1995. 

Honors Programs at Smaller Colleges. 2 nc ^ Edition. Samuel Schuman, 1999. 

Place as Text: Approaches to Active Learning. Edited by Bernice Braid and 
Ada Long, 2000. 

Teaching and Learning- in Honors. Edited by Cheryl L. Fuiks and Larry 
Clark, 2000. 

Honors Composition: Historical Perspectives and Contemporary Practices. 
Annmarie Guzy, 2003. 

Innovations in Undergraduate Research and Honors Education: Proceedings of 
the Second Schreyer National Conference. Edited by Josephine M. Carubia 
and Renata S. Engel, 2004. 

Assessing and Evaluating Honors Programs and Honors Colleges: A Practical 
Handbook. Rosalie Otero and Robert Spurrier, 2005. 

A Handbook for Honors Programs at Two-Year Colleges. Theresa James, 2006. 
Beginning in Honors: A Handbook. 4^ Edition. Samuel Schuman, 2006. 
NCHC Handbook 

This reservoir of information about NCHC and its membership is 
updated annually by the National Office and distributed to all members. 

All the publications mentioned above may be purchased through the 
NCHC office or website. 
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APPENDIX D 

Sample Honors Retreat 

Building Community in a Commuter School: 

The Importance of a Fall Retreat 

By Eddie Weller 

San Jacinto College, South Campus 

Without question one of the hardest problems confronting an hon- 
ors program director at a community college or, for that matter any 
commuter school, is “how do we build a community spirit among our 
students?” With no on-campus dorms, students are not forced into con- 
tact with each other at all hours. With varied work schedules, students 
often arrive just before class and leave immediately following the end 
of lectures and labs. And with many external pulls, including family, 
work, and non-college friends, few undergraduates ever become close 
to a large group of students. For these and other reasons, many com- 
munity college honors programs struggle to build camaraderie and 
esprit de corps among their participants. 

San Jacinto College, South Campus, has had great success in breech- 
ing this wall through the use of a fall retreat. At the opening of school 
each August, the returning sophomores are boisterous and welcoming 
while most of the freshmen are often scared, hesitant, even quiet in our 
student honors lounge. This dichotomy continues until the retreat, 
which is generally held in the second or third week in September. After 
returning, the two groups have blended, and everyone is comfortable 
with each other. The building of the honors “community” has begun. 

Of course retreats are not new to honors programs. I can remember 
attending TCU’s honors retreat at Camp Carter in Fort Worth in the 
fall of my freshman year in 1979. While talking out on the small dock 
with a group of students until 4 A.M., I learned for the first time that I 
could converse about subjects that were larger than the small world I 
had lived in before college. That was part of the experience I wanted to 
pass on to each incoming class. 

Since our first retreat in 1999, the program has grown and so has the 
retreat. Before our retreat students rarely came by the office and never 
stayed to talk with each other. After the retreat it became the meeting 
place for those who attended. And soon they brought others with them 
just to hang out in the lounge (a converted classroom). For over a year 
I had failed to get students to even drop by regularly. Since that first 
retreat, students are always in the lounge. 
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Included with this brief commentary is a generic model for a retreat 
that we have developed during the past few years and that works well for 
us. We do not try to reinvent the wheel every year; instead, we change 
the topic to keep the event fresh. Even so, there are several steps to suc- 
cess. First, the school must choose a topic that can challenge the stu- 
dents. We have found that the Phi Theta Kappa Study Topic is excellent. 
Each year Phi Theta Kappa looks at a topic in great detail. They devel- 
op a study guide (now available on the web at: http://www.ptk.org/) 
with many possible subtopics. The guide includes suggested reading 
materials, movies, and, importantly, thoughtful discussion questions. 

Early each summer, I gather the returning students in the lounge in 
order to develop the program based on the Phi Theta Kappa topic. We 
spend time looking through the study guides I have printed off the 
Internet; ideally, some students have come by a few days early to pick 
them up so that they are familiar with them. We spend time narrowing 
the discussion questions until we find four or five questions, which we 
often tweak a bit, that we believe the students can address creatively in 
a skit. Next we look at the recommended movies and decide on one 
that will spark good discussion. For instance in 2002, with industrial 
causes of health problems the sub-topic under a more general topic of 
health care, we chose Erin Brockovich. In past years when the topic was 
water, we used the film Dune. Or when confronting the possible prob- 
lems of the 21 st Century, we chose 1984. 

After selecting the movie, we choose a keynote speaker from the fac- 
ulty to kick off the retreat. The tone set by this speaker is incredibly 
important. Students usually know who is dynamic enough to wow the 
audience, but students also want hard information — facts and figures — 
from the speaker, outlining the problem. At the same time they want an 
expert and, of course, someone who is entertaining. While this pre- 
scription seems impossible to fill, we have succeeded each time. In each 
case the faculty member has been amazing. We pay a small honorarium 
to let them know how much we value what they are doing, but they 
more than earn it. In fact, in all but one year the faculty member has 
stayed for the entire retreat and even participated in the student skits. 

After the intellectual portion of the planning is done, we decide on 
getting-to-know-you activities — from water balloon tosses to capture the 
flag — we start with a strenuous activity followed throughout the retr eat 
by easier games and introductions. Traditionally, the sillier the getting- 
to-know-you games the better. These help offset the seriousness of the 
topics. Besides all students enjoy seeing their honors program director 
soaking wet from water balloons. 
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One of the highlights each year, after the speaker and the movie, is 
the campfire, ffere the students are divided into groups to discuss the 
topic. Then, after often-heated conversations, they plan their skits. The 
faculty members normally stay until around midnight before hitting 
their bunks. Many of the students stay up all night; only a few will make 
it to bed before three or four in the morning. Because of the isolated 
nature of the camp we attend, there are no outside attractions to cause 
problems. 

By the next day the students have become friends. They usually vie 
for the funniest skit, tell funny stories about late night events, and tease 
each other mercilessly. The director closes the retreat by tying together 
all of the skits, the film, and the speaker, and by making the campers 
laugh with funny awards for the students. As long as all the students 
receive an award, usually involving bad puns or events of the prior 
evening, they will feel part of the group and be happy — they have now 
been accepted. 

Getting students to attend is the hardest part. We now require our 
scholarship recipients to attend, even if the college has to pay their 
way. With a guaranteed ten or fifteen, we then usually can attract 
around thirty students. And once students have attended one of these 
retreats as freshmen, they never fail to go again as sophomores. In fact, 
we have had several alums come back just for the retreat, where they 
tell stories of past retreats, building a lore that grows with our program. 

Resources for Planning an Honors Program Retreat 

Topics 

Phi Theta Kappa home page 
http:/ /www.ptk.org/ 

Look at the Honors Topics links. 

NCHC combines with Phi Theta Kappa to have satellite link-ups with 
member institutions for programs on the topic. 

Camps 

American Camping Association home page 
http://www.acacamps.org/ 

ACA’s Campfinder 

http://search.acacamps.org/search.html 
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SJC’s Top Ten Retreat Rules 

1. No electronics allowed (CD players, gameboys, other individual 
games) . 

2. No playing cards allowed; only allow games that include large 
groups such as Trivial Pursuit, Outburst, Ubi. 

3. No textbooks for studying. 

4. No leaving and returning — everyone stays for the entire retreat. 

5. No criticism allowed on the retreat — only positives. 

6. No one left out because of cost — if a person can’t afford it, college 
pays for it. 

7. No bad attitudes allowed — everyone is equal and friendly. 

8. All groups are assigned randomly — if cliques are already forming, 
disregard this rule and purposefully separate the clique members 
into separate groups. 

9. Faculty should participate in activities, but should only act as cata- 
lysts in the discussions; faculty members should draw out quieter 
students. 

10. If faculty members snore loudly, try to get them their own cabin. 


76 


Theresa a. james 


San Jacinto College, South Campus 
Generic Retreat Model 


Day One 


5:00 p.m. 

Arrive - Go to cabins 

5:30 - 6:00 

Get-to-kirow-you game — high energy (examples) 

• Water balloon toss 

• Water balloon/water gun fight 

• Volleyball 

• Capture the flag 

6:00 - 6:30 

Dinner 

6:45 - 7:00 

Get-to-know-you game — low energy (examples) 

• Identify the famous person whose name is on 
your back 

• Grid with descriptions on it — find someone who 
fits the description 

• Break into groups of three and interview each 
other, then rotate the groups 

7:00 - 7:30 

Keynote speaker: introduces theme of the retreat — 
faculty member 

7:30 - 7:45 

Break — always have plenty of soft drinks, water, and 
snacks! 

7:45 - 9:45 

Thematic movie 

10:00 

Campfire 

Break into random discussion groups 


• Groups done randomly by dots on the name tags 
or other method 

• Discussion questions taken/modified from Phi 
Theta Kappa suggestions 

• Make certain questions are controversial to start 
a discussion 

• After some discussion, begin trying to think of a 
way to visually portray the discussion through a 
skit, etc. 

Smores 
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12:00 (Midnight) 


Day Two 
8:30 a.m. 
9:00-10:00 
10:30-11:00 
11:00-11:30 


11:30 

12:00 (noon) 


Faculty to bed 

Deep discussions usually continue 
Free time 

Breakfast 

Finalize skits to explain the discussion question 
Skits 

Closing remarks — tie it all together — by the direc- 
tor or a faculty member 

Add a humorous side: 

• Silly awards to the students 

• Limericks 
Pack it up 
Lunch and leave 
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APPENDIX E 


Sample Contracts between Students and 
Programs for Honors Credit 

These samples were excerpted, literally ripped, from a collection 
prepared by Roy Colquitt, A “Sampler” of Honors Contracts. I have 
excerpted samples from two-year institutions concerning both courses 
for transfer and non-transfer credit. The documents have not been 
updated, but they have been slightly altered and formatted for this 
publication. 

Here is a listing in order. Some of the multi-page or double-sided 
documents read on subsequent pages. 

1. Broward Community College (2 pages) 

2. Johnson County Community College (7 pages) 

3. Northeast Community College (4 pages) 

4. Oklahoma City Community College (1 page) 

5. Palm Beach Community College (5 pages) 

6. Reading Area Community College (4 pages) 

7. Redlands Community College (1 page) 
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HONORS BY CONTRACT 


Broward Community College 

Honors & Scholars Programs ***Please Print or Type.*** 


APPLICATION Term: 

Campus: 

Student Name (Last, First, Middle) : 

Student I.D. No.: 

Course Title: 

Sequence No.: Course Prefix: 

Course No.: Section No.: 

Professor: Dept: 

DIRECTIONS 

1. By the end of the fourth week of classes, the student must submit the 
“Honors by Contract” to the professor and then immediately to the Honors 
Director/ Coordinator for approval. 

2. The “Honors by Contract” must be accompanied by a typed 250-word pro- 
posal describing the Honors project. 

S. Where appropriate the proposal should have a working bibliography. In 
the case of math or science projects, the primary text(s) should be cited. 

4. After all signatures have been acquired, the student, professor, and Honors 
Director/ Coordinator will each keep a copy of the “Honors by Contract” 
and the 250-word proposal. 

5. The Grade Certification of the “Honors by Contract,” together with a copy 
of the Honors project, must be turned in to the Honors 

Director/ Coordinator by the Final Exam date. 

Student Date Authorized Approval Signature (Professor) Date 

I request/ agree to do the above project 

to earn Honors Credit for this course. Director/ Coordinator, Honors & Scholars Program Date 

GRADE CERTIFICATION 

HONORS PROJECT COMPLETED AND ACCEPTABLE: YES: NO: 

Note: A Grade of an “A” must be earned for “Honors by Contract” Credit. 

GRADE EARNED ON PAPER: GRADE EARNED FOR CLASS: 

I certify the above-named student has satisfactorily completed the Honors 
Course Project according to the standards of the Honors and Scholars Program. 

Date Signed Professor 

Date Signed Director/ Coordinator, Honors Scholars Program 

*Please write “HONORS” next to the Grade of “A” in the Class Grade Report. 


Broward 1 of 2 
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HONORS BY CONTRACT INSTRUCTIONS 

ELIGIBILITY FOR PARTICIPATION 

Students must be members of the Honors Institute and have com- 
pleted honors classes. 

Preferably, professors will be full-time members of the faculty. 

PROTECT GUIDELINES & PROCEDURES 

1. An “Honors by Contract” form should be obtained from the 
Honors Coordinator and filled out by the end of the fourth week 
of the semester. This form is then returned to the Honors 
Coordinator, who signs it. After all signatures have been obtained, 
the Professor keeps the original, and the student and Honors 
Coordinator keep copies. 

2. A typed 250-word proposal of the research project, together with a 
working bibliography, must be submitted at the time of application. 

3. A typical honors project consists of the following: a typed 3,000-word 
research paper that is original in style and content and represents a 
comprehensive study of a topic pertinent to the course. Specific 
departmental guidelines have been prepared for math and science 
honors projects. 

4. The “Honors by Contract” project paper must be submitted in addi- 
tion to any writing requirements that the course may originally carry. 

5. In order for a student to be given credit for an “Honors by Contract” 
course, he or she must earn an “A” in the class and on the project. 

6. At the completion of the project, the professor will grade it, sign the 
Grade Certification section of the “Honors by Contract,” and return 
both the “Honors by Contract” and the paper (project) to the 
Campus Honors Coordinator for forwarding to the Honors Institute 
College-wide Office for final approval by the Director. 

7. After approval by the Director, a memorandum is sent to the 
Registrar, Fort Lauderdale Center, to have Honors Credit entered on 
the student’s record. 
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NURS 121/122 Revised Spring 20XX 

JOHNSON COUNTY COMMUNITY COLLEGE 
HONORS PROGRAM 

Johnson County Community College provides a range of services to 
allow persons with disabilities to participate in educational programs 
and activities. If you desire support services, contact the Student Access 
Center (913) 4XX-XXXX, Ext. 3XXX, or TDD 4XX-XXXX. 

DESCRIPTION OF HONORS CONTRACT 

This Honors Contract MUST be taken concurrently with the following course: 
Course Title: Concepts of Health, NURS 121/122 
(course allowing the contract) 

Mentor: C D 

Hours Credit: 1 

Student’s Name: 

In addition to satisfying the normal objectives/competencies of the 
course, the student must complete the following additional objectives to 
accomplish a higher level of scholastic work: 

Objectives: 

1 . Describe both verbally and in writing a comprehensive exploration of a 
topic (or project) relevant to current or future nursing practice. 

2. Demonstrate acquired literature and library search skills. 

3. Evaluate current nursing research and scholarly publications. 

4. Identify available community resources (e.g., American Heart 
Association, Midwest Organ Bank, Clinical Nurse Specialists) that could 
be used to enhance patient care. 

5. Recognize nursing issues/ to pics/ problems needing future exploration 
or research. 

Tasks: 

1. A computer search at JCCC, assisted by library staff. 

2. Research on topic selected using journals available at JCCC and/or arti- 
cles obtained via inter-library facilities. 

3. A visit to at least one community resource agency. 

4. A formally written research paper on the topic selected or the comple- 
tion of a nursing-related project. 


Johnson County 1 of 7 
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NURS 121/122 

5. The research paper will include the following: 

a. Introduction of topic, including background about why the topic 
is relevant to nursing today. 

b. Current research, trends, and theories. 

c. Information regarding the usefulness of the visit to the nursing 
resource facility. 

d. Conclusions. 

e. Recommendations for future research/projects. 

f. Properly formatted references. 

g. Presentation of findings to mentor and/ or peer group. 

6. The project will include the following: 

a. A brief, but formally written paper describing the selected pro- 
ject and containing these elements: 

1. A statement explaining why the project was selected and how 
the project relates to current nursing practice. 

2. Current research, trends, and theories that relate to the devel- 
opment of the selected project. 

3. A listing of nursing resources used during the development of 
the project. 

4. Your plans for using the project. 

5. A summary of the benefits you derived from completing the 
project. 

6. Properly formatted references. 

b. A copy of the completed project (health questionnaire, video- 
tape tutorial, teaching project, etc.). 

c. A service-learning component to the project may be completed 
using guidelines set up by the Service Learning Department. 

This will include visits to a service-learning site as well as actual 
service rendered at the site. 
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NURS 121/122 
Conferences: 

Week Material Covered/Process 

I & 2 Review and sign contract 

3 Select topic, meet with mentor. 

* Select service-learning experience. 

4 Background reading on topic. Discussion of topic selection 
with mentor. 

5 Computer search (at JCCC) . Meet with mentor to discuss inter- 
pretation of printout and obtaining specific journal articles. 
Obtain handout from Writing Center (at JCCC) on writing 
papers. Begin independent research or planning for project. 

* Have an interview with M S and receive a 

service-learning placement. 

6-8 Meet with mentor to discuss possible visits or interviews and 

set dates for same. Have written outline prepared or project 
parameters defined. 

* Visit service-learning site and begin service experience. 
Submit reflection journal related to service-learning expe- 
rience. 

9-10 Meet with mentor to discuss progress. 

* Discuss service-learning experience with mentor. 

II Report to mentor about site visits or interviews and the 
progress of written paper or project development. 

12-14 Independent work. Meet at least once with mentor to discuss 
progress. 

* Continue service-learning participation at site and turn in 
reflection journal about experience. Discuss experience 
with mentor. 

15 Presentation of paper or project to mentor and/or peer 
group, if desired. 

* Ten hours of service must be completed. 

16 Make any recommended corrections. Turn in final paper. 

* Service-Learning Outcomes Assessment is due. 

* To be completed if Service-Learning Project is selected. 


Johnson County 3 of 7 


85 


A HANDBOOK FOR HONORS PROGRAMS AT TWO-YEAR COLLEGES 


Expectations: 

1. To acquire the tools necessary for independent learning in the 
area of nursing and familiarize the student with available nursing 
literature. 

2. To stimulate critical thinking and give the student an opportunity to 
pursue a challenging project in the area of nursing. 

3. To demonstrate to the student the numerous possibilities for study 
and research in the area of nursing. 

4. To familiarize the student with nursing resources available in the 
greater Kansas City area. 

5. To experience learning through an optional service-learning com- 
ponent in which the student volunteers at an approved community- 
agency site. 

Grading Criteria: 

The grade will be determined as follows: 60% based on the quality of 
the paper and/or project and 40% on the student’s ability to discuss 
the selected topic in depth. If the service-learning component is cho- 
sen, it will comprise 30% of the course grade: 20% from the quality of 
experiential learning presented in a paper and/or project and 10% by 
the student’s ability to discuss the experience in depth. 
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HIST 140 5/23/xx 

JOHNSON COUNTY COMMUNITY COLLEGE 
HONORS PROGRAM 

Johnson County Community College provides a range of services to 
allow persons with disabilities to participate in educational programs 
and activities. If you desire support services, contact the Student Access 
Center (913) 4XX-XXXX, Ext. 3XXX, or TDD 4XX-XXXX. 

DESCRIPTION OF HONORS CONTRACT 

This Honors Contract MUST be taken concurrently with the following course: 
Course Title: HIST 140 - United States History to 1877 
(course allowing the contract) 

Mentor: W Y 

Hours Credit: 1 

Student’s Name: 

In addition to satisfying the normal objectives/competencies of the 
course, the student must complete the following additional objectives to 
accomplish a higher level of scholastic work: 

Choose Objective 1, 2, or 3. 

Objective 1: 

After successful completion of this Honors Contract, the student will 
be able 

1. To identify and explain the various explanations for and historiographi- 
cal schools of thought on the causes of the American Civil War. 

2. To relate project topic to general developments in United States history. 

3. To conduct library research in United States history. 

4. To do required reading and research at a level higher than that ordi- 
narily required in a United States history survey course. 

5. To develop and demonstrate writing skills appropriate to the field of 
history. 
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HIST 140 5/23/xx 

Objective 2 

After successful completion of this Honors Contract, the student will 

be able 

1. To explain and describe the various schools of thought and historio- 
graphical arguments over the causes of the American Revolution. This 
will include general ideology and motivations, as well as actual events. 

2. To relate this project topic to general developments in United States his- 
tory during this period. 

3. To conduct library research about the history of the United States. 

4. To do required reading and research at a level higher than ordinarily 
required in a United States history survey course. 

Objective 3 

After successful completion of this Honors Contract, the student will 

be able 

1. To describe and explain how the national perception and historical 
interpretation of the Puritans and Puritanism changed from the views of 
Puritans and their contemporaries to historians today. 

2. To relate this project topic to general developments in United States his- 
tory during this period. 

3. To conduct library research in United States history. 

4. To do required reading and research at a level higher than ordinarily 
required in a United States history survey course. 

Tasks: 

1. Read eight different approved selections, varying in length from lengthy 
essays, several chapters, or short books, and be prepared to discuss the 
arguments made by the author (s). 

2. Meet with the mentor and fellow honors students at least eight times 
during the semester. 

3. Write seven brief historical analysis papers, each 350-400 words long. 

4. (Optional at the instructor’s request) Present the results of this honors 
work before a class or meeting. 
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HIST 140 5/23/xx 
Schedule of Conferences: 

The student will meet with the mentor at least eight times during the 
semester on the following days at the time indicated: 

(NOTE: This schedule will be arranged after contracts are signed.) 

Expectations: 

1. The student will complete all the requirements of this contract at a level 
of academic excellence. 

2. The mentor will have the opportunity of working with the student on a 
tutorial basis. 

3. The student will achieve a more advanced understanding of the meth- 
ods of history and of the area of United States history to be studied in 
this research. 

Grading Criteria: 

1. Attendance at all eight required meetings with the mentor. 

2. Completion of all assignments required by this contract at a level of aca- 
demic excellence. 
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NORTHEAST COMMUNITY COLLEGE 
HONORS PROGRAM 

Aliy Honors Program student who has a disability that may prevent 
him/her from fully demonstrating his/her abilities should contact the 
Honors Program Director to discuss if accommodations are available or 
possible to complete course requirements. 

DESCRIPTION OF HONORS CONTRACT 

Sem. Yr. Date 

This Honors Contract may be taken concurrently OR sequentially 
with the following course: 

COURSE TITLE: Heating Ventilation & Air Conditioning 
COURSE NO.: AC 2010 

MENTOR: P B 

CREDIT HOURS: 1 

STUDENT: 

NOTE: Due to the nature of the objective in this Honors Contract, 
off-campus work will be necessary every week to accomplish these tasks. 
One “Holds Harmless Agreement” will be signed that will be good for 
the entire semester of this Honors Contract. 

In addition to satisfying the normal objectives/ competencies of the 
course, a student must complete the following additional objectives to 
accomplish a higher level of scholastic work: 

OBJECTIVES: 

Upon successful completion of this course, the student will be able 
to install and perform checkup (including mechanical troubleshoot- 
ing) on a HVAC system. 

The following tasks will be performed by the student: 

1. Install a HVAC system. 

2. Perform checkup and troubleshooting mechanical problems on a 
HVAC system. 

3. Troubleshoot electrical HVAC problems. 

4. Complete a list of mechanical components of a HVAC system. 
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5. Complete a list of electrical components of a HVAC system. 

Schedule of mentor/student conferences: 

A student/ mentor conference schedule will be agreed upon at the 
outset of this contract. 

Mentor’s Expectations: 

To properly install and service a residential HVAC system working 
at 100% efficiency. 

Criteria for evaluating the work: 

The student will be graded on the quality and completeness of the 
required assignments and/or projects. 
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NORTHEAST COMMUNITY COLLEGE 
HONORS PROGRAM 

Any Honors Program student who has a disability that may prevent 
him/her from fully demonstrating his/her abilities should contact the 
Honors Program Director to discuss if accommodations are available or 
possible to complete course requirements. 

DESCRIPTION OF HONORS CONTRACT 

Sem. Yr. Date 

This Honors Contract MUST be taken concurrently with the following 
course: 

COURSE TITLE: Algebra & Trigonometry 
COURSE NO.: Math 1200 

MENTOR: J—M 

CREDIT HOURS: 1 

STUDENT: 

In addition to satisfying the normal objectives/competencies of the 
course, a student must complete the following additional objectives to 
accomplish a higher level of scholastic work: 

OBJECTIVES: 

The student must complete five (5) of the following tasks to accomplish 
a higher level of scholastic work. The student must apply trigonometric 
relationships to advanced applications involving right triangles. Students 
may use graphing utilities and/ or computer programs in order to complete 
the following tasks. 

The following tasks will be performed by the student: 

1. Solve five (5) problems involving trigonometry of right triangles. Answer 
in writing detailed questions pertaining to the results. 

2. Solve and graph five (5) applications of sinusoidal functions. Provide a 
written explanation of the application. 

3. Graph composition of functions. Graph the composition trigonometric 
functions. Determine amplitude and period of each composition. 

4. Vectors application. Solve five (5) oblique triangles with vectors. 
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5. Polar graphs. Using Mathlab program graph lemniscate, cardioicl, three- 
leaved rose, Spiral of Archimedes. Graph cycloid, four-leaved rose, Spiral 
of Archimedes. 

6. Graph inverse sine, cosine, tangent using Mathlab. 

7. Select a mathematician or topic of your choice. Read and summarize in 
good form, your finding, his/her contributions, and your reactions. 

Schedule of mentor/student conferences: 

A student/ mentor conference schedule will be agreed upon at the onset 
of this contract. 

Mentor’s Expectations: 

I expect the student to meet with me once a week for approximately 30 
minutes to report on progress and answer questions and to spend one to 
two hours each week working independently. 

Criteria for evaluating the work: 

A grade of A will be earned by satisfactory completion of all five objec- 
tives with a 90% or better. (A grade of 80% will earn a B). 
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Oklahoma City Community College 
Contract for Honors Credit 

Date: 

Student’s Name: ID#: 

Course Title and Number: 

Course Section Number: 

Semester (Fall Spring Summer) Fiscal Year: 

Instructor’s Name: Division: 


Describe as fully as possible the additional work or project that this 
student must complete in order to earn “honors” credit for the course. 
After both student and instructor sign the contract, return it to the 
Honors Coordinator for final approval. 


Student’s Signature _ 
Instructor’s Signature 

Approved by 

Honors Coordinator _ 
Date 


Oklahoma City 1 of 1 
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PALM BEACH HONORS PROGRAM 

COMMUNITY COLLEGE Term Year 


HONORS OPTION CONTRACT 

CONTRACT PROPOSAL 


PLEASE TYPE OR PRINT NEATLY. 


Student Name: Last 


First 

MI 

Student SS# 

Student Address 

City 

State/Zip 

( ) 

Tel# 

Cumulative GPA: 

ATTACH TRANSCRIPT 

Course # 

Section # 

Reference # 

Course Title: 


Cr. Hrs 

Campus/MS# 

/ 


Instructor Name. Last First 


Adjunct Full-Time 


Title of Project: 


Description of Project ( Attach paper if more room is needed.): 


Instructor’s explanation of how this project is over and above the regular course work 
in accordance with criteria on back of this contract: 


I agree to do the above project in accor- Approved by: 
dance with the Honors standards. 


Student Signature Date 

Associate Dean or Honors Representative 

Date 

Instructor Signature Date 

Honors Coordinator 

Date 

PROJECT COMPLETION 

Honors Project Completed and Accepted: 

Final Course Grade Earned: 


No Yes 



I certify the above-named student has satisfac- 
torily completed the Honors Option Contract in 
this course, according to the standards of the 
Honors Program listed on the back of this con- 

Paper Approved By: 


Associate Dean or Honors Representative 

Date 

tract and the Honors checklist. 


Instructor Signature Date Honors Coordinator Date 
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MINIMUM DESIGN GUIDELINES FOR 
HONORS OPTION PROJECTS 

The Honors Option Project must represent a scholarly endeavor over 
and above the normally expected curriculum of the course, and it must be 
fully described on the Honors Option Contract. 

EXAMPLES OF “What Makes it Honors” : 

• Topics that are more advanced than regular course work. 

• Research beyond normal course assignment. 

• Critical thinking and extended analysis not required in regular 
course work. 

HONORS PROTECT PROCEDURE 

Students must have a 3.2 cumulative GPA and 12 hours of college com- 
pleted or a 3.3 high school GPA. The instructor will attach a copy of student 
transcript to this contract. 

The instructor in consultation with the student determines the project 
design. 

Typed paper, minimum of 1200 words, free of typographical, spelling, 
grammar, and style errors with Honors cover page attached is MANDA- 
TORY for ALL PROJECTS . 

The instructor should arrange to meet with the student throughout the 
term to check on progress, work out details, etc. Three or four meetings are 
suggested. 

The student must give an oral presentation or a summary of the project 
to the class sometime during the semester. 

HONORS PROTECT DEADLINES 

1. Contract proposals must be in Honors Coordinator’s office by 
MIDTERM . 

2. Final draft of Honors paper with completed contract attached and 
Pay/ Grade form, must be in the Honors Coordinator’s office before 
LAST DAY OF THE TERM . 

NO HONORS PROJECTS WILL BE ACCEPTED AFTER 
THE LAST DAY OF THE TERM. 
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Sample Cover Page for 
HONORS OPTION PROJECT 


Two Remarkable First Ladies: 
Eleanor Roosevelt and Hillary Clinton 


Air Honors Option Project 
For Fundamentals of Speech 
SPC 1600 - 1091 

Palm Beach Community College 
Central Campus 


In Partial Fulfillment of the 
Honors Option Agreement 
for K A 
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MINIMUM DESIGN GUIDELINES FOR 
HONORS OPTION PROJECTS 

The Honors Option Project must represent a scholarly endeavor 
over and above the normally expected curriculum of the course, and it 
must be fully described on the Honors Option Contract. 

EXAMPLES OF “What Makes It Honors” : 

Topics that are too advanced for presentations in regular course work. 
Research beyond normal course assignment. 

Critical thinking and extended analysis not required in regular 
course work. 

Creative project beyond regular requirements of the course. 

HONORS PROTECT PROCEDURE 

The instructor in consultation with the student determines the pro- 
ject design. 

Student must have a 3.2 cumulative GPA; the instructor will attach a 
copy of the student transcript to the contract. 

Paper should be typed and a minimum of 1200 words, free of typo- 
graphical, spelling, grammar, and style errors. Honors cover page must 
be attached. 

The instructor should arrange to meet with the student throughout 
the term to check on progress, work out details, etc. Three or four 
meetings are suggested. 

The student should present the project or a summary of the project 
to the class sometime during the semester. 

HONORS PROTECT DEADLINES 

1. Contract proposals must be in the Honors Coordinator’s office by 
MIDTERM . 

2. The final draft of the Honors Project/Paper with a completed con- 
tract must be in the Honors Coordinator’s office by 
LAST DAY OF ( '.LASSES, IF P( LSSIBLE. OR LAST DAY ( )F FINALS. 
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READING AREA COMMUNITY COLLEGE 
HONORS PROGRAM 

PROPOSAL FOR HONORS CREDIT BY CONTRACT 

Student Student # 

Course BUS 230 Business Law Section # 

Professor Term/Year 

In addition to satisfying the standard course requirements, the stu- 
dent will satisfactorily complete the following work to receive honors 
credit. (Provide a summary of the proposal below and attach a separate 
sheet containing a detailed account.) 

The student will submit a memorandum of law regarding the case of 
Blumental v. Matthew Drudge, the Drudge Report, and America Online. The 
memorandum will provide the following information: 

1. Background information on the social impact of changing commu- 
nication technologies, 

2. Potential legal issues for the plaintiff and the defendants and possi- 
ble arguments to support their respective positions, 

3. Discussion of what issue the court may or may not decide and why. 

4. Personal conclusions about the social and legal issues raised in 
this case. 


Student’s Signature 

Date 

Professor’s Approval 

Date 

Division Chair Approval 

Date 

Honors Committee Approval 

Date 


REQUEST FOR HONORS CREDIT 

(To be completed at the end of the semester by the professor) 

The student has satisfactorily completed the work described above in 
addition to or in place of the standard course requirements and is qual- 
ified to receive an honors designation for this course. 

Faculty’s Signature Date 

Registrar: This form is valid only if all signatures have been provided. 
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Proposal for Honors Credit by Contract 

The Blumenthal case is a suitable project for this business law class 

because it raises several important legal and social issues. G T 

will need to do original research on the social and legal impact of previ- 
ous revolutions in communications technology, and provide an analysis of 
what these previous adjustments may mean in the Blumenthal case. A dis- 
cussion of possible political implications may also be appropriate. 

She will be expected to discuss from both the plaintiff and defendant 
positions the following legal questions: Is America Online a publisher or 
merely a “newsstand” providing access to published information? Do the 
remarks made by Matthew Drudge in the Drudge Report fall under the pro- 
tection of the Supreme Court’s decision in New York Times v. Sullivan (a 
landmark decision in the publishing industry)? Does the medium, the 
Internet, have any bearing on what is or what should be the legal liability 
of America Online and Matthew Drudge? 

The writing quality for the legal memorandum should meet the stan- 
dard expected of first-year law students serving their first summer clerk- 
ship. G T — will not be expected to provide a detailed legal analysis, 

but she will need to demonstrate the following: a fundamental under- 
standing of the controlling legal principles in this case, how the plaintiff 
and the defendants will view these principles and apply them to their 
respective positions, and a knowledge of legal terminology and the abili- 
ty to use it properly. 

Citations for court cases will follow the standard legal format. All other 
citations will follow the MLA standard. 
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READING AREA COMMUNITY COLLEGE 
HONORS PROGRAM 

PROPOSAL FOR HONORS CREDIT BY CONTRACT 

Student Student # 

Course Abnormal Psychology Section # 

Professor Term/Year 

In addition to satisfying the standard course requirements, the stu- 
dent will satisfactorily complete the following work to receive honors 
credit. (Provide a summary of the proposal below and attach a separate 
sheet containing a detailed account.) 

The student will locate Internet websites that pertain to abnormal 
psychology and research the information to determine its validity. The 
websites will contain information that can be used as a reference by 
local social work/mental health organizations and students when writ- 
ing research papers. A brief summary about each site will be written; its 
APA reference will also be provided. 


Student’s Signature Date 

Professor’s Approval Date 

Division Chair Approval Date 

Honors Committee Approval Date 


REQUEST FOR HONORS CREDIT 

(To be completed at the end of the semester by professor) 

The student has satisfactorily completed the work described above in 
addition to or in place of the standard course requirements and is qual- 
ified to receive an honors designation for this course. 

Faculty’s Signature Date 

Registrar: This form is valid only if all signatures have been provided. 
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The goal of this project is to find websites that contain valid infor- 
mation that can be used by human services organizations throughout 
the county as well as students needing resources for research papers. 
The websites will contain information covering the following topics: 
mental health (disorders, diagnoses, treatment, pharmacology, support 
groups, etc.), alcohol and drug abuse (self-help groups, treatment facil- 
ities, family member support groups), relationship/family conflict 
(problem solving, therapies, coping skills), domestic violence 
(women’s shelters, counseling services, prevention), and developmen- 
tal disabilities/mental retardation (support groups, group homes, job 
skills, life skills). These websites will then be added to websites being 
created for local human services agencies as a link providing addition- 
al information to people working within that agency or searching for a 
place to find help. 

The student will evaluate each website found with information cov- 
ering one of the above topics. The criteria to be used for evaluation will 
be authorship, publisher, sources used, and content. Additional help in 
establishing criteria and evaluation will come from the books Online! by 
Andrew ffarnack and Eugene Kleppinger and The Insider’s Guide to 
Mental Health Resources Online by John M. Grobol. The site should also 
be easy to browse and understand. 

The timeline to be followed by the student is broken into four two- 
week sections with each section having a goal. The first goal shall be to 
perform basic research and become familiar with the information avail- 
able on the Internet. Focusing on specific problems or topics is the sec- 
ond goal and will be followed by the third goal, which is to determine 
which sites are best for a certain topic. The last goal will be to summa- 
rize each website and document its APA reference. The instructor will 
conduct weekly evaluations of progress and information gathered. 
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HONORS CONTRACT 
REDLANDS COMMUNITY COLLEGE 

An honors contract is for additional and meritorious work complet- 
ed in conjunction with the regular class. The in-depth honors study 
project should center on inquiry, discovery, and critical thinking. It 
should be a project above and beyond the normal requirements and 
expectations of the course. 

Course Name and Number: Principles of Microeconomics 2203 
Course Sequence Number: 2401 

Semester and year course is to be offered: Spring 19xx 

Student’s name: 

Instructor’s name: 

Check one of the following: 

This course is a seminar . 

This course is a general education requirement . 

This course is a program requirement or elective . 

Tasks to be performed by the student for fulfillment of the honors 
course requirements: 

1. Student is to interview bank official (s) to research items such as edu- 
cational requirements to be hired, chances for advancement, job sat- 
isfaction, etc. 

2. Student is to make a written report to the instructor on the inter- 
view^) . 

3. Student is to make an oral report to the entire class on the inter- 
view^). 


Above tasks should be completed no 

later than April 27, 19xx. 

Strident signature: 

Date: 

Instructor signature: 

Date: 

Honors Coordinator signature: 

Date: 


Return this document to the Honors Program Coordinator before 
the third week of class for proper credit. 
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